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Our Vision
Our vision is to be a caring, happy and inclusive church school that is at the heart of our community. We strive to provide an excellent education which develops a life-long love of learning in a global context. We see all members of our school family as valued and precious in the eyes of God. We seek to do this through an innovative, engaging and inspiring curriculum that encourages us all to flourish.
In God's image, we strive and shine: with happy hearts and inspired minds
Our geography curriculum is designed to develop a life-long love and appreciation of the world we live in. We do this by helping ALL pupils to develop the skills and knowledge to learn about how our world is and how to care for it, now and in the future. We incorporate geography learning with a range of practical fieldwork in our local community, and learning from a diverse range of global topics from around the world.

We have designed Ropsley’s geography curriculum to ensure the correct balance of breadth and depth as well as making sure it is relevant to the children and includes local links. Our children’s geography journey begins in EYFS and is carefully mapped throughout school, with knowledge building year upon year. We have identified how knowledge relates to past and future learning to help children build, connect and remember different aspects of the curriculum in the long term.  This helps teachers to emphasise how knowledge is interconnected, enabling children to build a strong schema to remember more. We chose to break our substantive content knowledge into 4 key strands: geographical skills and fieldwork, human and physical geography locational knowledge, and place knowledge.
When designing our geography curriculum, we identified key concepts which run throughout our curriculum. These concepts help both teachers and children to group geography knowledge into more manageable units which helps to draw out the links between ideas and processes as children progress through school.

There is an interplay between these four strands and the concepts within them do not exist in isolation from each other. For this reason, elements of each strand appear in all of our Geography units.

	Geographical skills and fieldwork 
	Pupils learn to interpret maps, globes and atlases and studying these spatial representations supports their development of a sense of place. 
This begins in Key stage 1, with pupils studying plans of areas that they are familiar with through to studying more complex maps to find out about the topography of distant places. 
Through fieldwork, pupils are able to connect their learning in geography lessons with the complexity of the real world. Pupils learn how to observe and record the environment around them and this supports them in retaining key geographical knowledge. 
Fieldwork should draw together pupils’ location knowledge and that of the human and physical processes, helping pupils to see the interplay between them.

	Human and physical geography
	A knowledge of physical and human processes helps pupils to describe and explain different environments. 
Pupils in Key stage 1 learn about weather patterns and how these relate to location. They learn to use geographical vocabulary to refer to key physical and human features. 
In Key stage 2 children study why certain phenomena occur and the impact that these phenomena have on the environment over time. It is important that pupils understand how human and physical processes interact.

	Locational knowledge
	An understanding of locational knowledge helps pupils to: 
● Develop their sense of place and identity. 
● Develop an appreciation of distance and scale. 
● Learn about the orientation of the world. 
In the Early years, pupils learn positionality, beginning to understand where one object or feature is in relation to another, and use simple directional language to describe this. 
In Key stage 1 and 2 they extend this to more technical terms such as the points of the compass. Alongside this, pupils become more fluent in identifying specific locations. 
Pupils also need to learn about absolute positioning systems such as latitude and longitude to develop an understanding of location affects many of the earth’s systems.

	Place knowledge
	‘Place knowledge’ builds on ‘Locational knowledge. 
Pupils not only locate a physical area on a map but also attach meaning to the space so it becomes a ‘place’ with similarities and differences to the places that they are familiar with - their homes, classrooms, towns and cities. 
During primary school, pupils make comparisons between different places but also study the same place over time.




Different sorts of Knowledge
Substantive knowledge (‘knowing about’) Substantive knowledge is the content that pupils will learn through studying the Geography curriculum: the recognised knowledge of the world and the human and physical processes that affect the people and environments within it. This content is separated into the following areas in the National curriculum and within our scheme of work: 
● Locational knowledge 
● Place knowledge 
● Human and physical geography 
● Geographical skills and fieldwork 
These four areas are explained in more detail in the previous slide. It is important that pupils also understand the relationships between these four different areas.

Disciplinary knowledge (‘ways of knowing’) Pupils gain knowledge of the subject as a discipline, considering how geographical knowledge (such as the substantive knowledge they study) originates through geographical practice. 
Fieldwork enquiries in each unit give pupils the opportunity to understand and follow the same processes that geographers follow to find answers to enquiry questions and to consider the validity of these answers. 
Progression in disciplinary knowledge is shown in our Geographical skills and fieldwork strand but it is important to understand that to carry out an effective enquiry, geographers must draw on their substantive and procedural knowledge too.

Procedural knowledge (‘knowing how to’) Pupils gain procedural knowledge primarily through the Geographical skills and fieldwork strand. They learn knowledge of how to collect, analyse and communicate data and geographical information from fieldwork, maps and other sources and consider how to interpret this range of sources to answer enquiry questions.
Fieldwork skills
Fieldwork Skills are essential, they also offer great opportunities to apply learning from other subjects.
	Observing
	Measuring

	● Maps and compasses to follow routes. 
● Annotated field sketches. 
● Aerial photographs. 
● Transects. 
● Magnifying glasses to observe in more detail and classify. 
● Sketch maps.
	● Likert scales. 
● Rain gauges 
● Thermometers. 
● Non-standard measurements (for example, drawing around a puddle with chalk).

	Recording
	Presenting

	● Drawing routes on maps. 
● Annotated maps. 
● Digital photographs. 
● Using simple recording techniques to record their feelings. 
● Questionnaires. 
● Interviews. 
● Tally charts. 
● Audio recordings. 
● Sketch maps to show spatial patterns.
	● GIS (digital mapping). 
● Bar charts 
● Pictograms. 
● Pie charts. 
● Presentations. 
● Letters. 
● Slideshows. 
● Non-chronological reports. 
● Verbal. 
● Posters. 
● Video. 
● Balanced arguments.







Long Term Plan – Two Year Cyle
	Ropsley’s School Curriculum Overview – Geography – Cycle A

	
	Autumn 
	Spring 
	Summer 

	EYFS
	Our Early Years Foundation Stage (Reception) activities are designed to target Development matters ‘Understanding the world’ statements. The activities have been designed for continuous provision. An adult will explain the outcome of the station at the beginning of the week, but after this, independent learning should be encouraged.

	Y1/2 
	What is it like here?
	What is the weather like in the UK?
	What can you see at the coast?

	Y3/4
	Why do people live near volcanoes?
	Why are rainforests important to us?
	Where does our food come from?

	Y5/6
	What is life like in the Alps?
	Would you like to live in the desert?
	Where does our energy come from?



	Ropsley’s School Curriculum Overview – Geography– Cycle B

	
	Autumn 
	Spring 
	Summer 

	EYFS
	Our Early Years Foundation Stage (Reception) activities are designed to target Development matters ‘Understanding the world’ statements. The activities have been designed for continuous provision. An adult will explain the outcome of the station at the beginning of the week, but after this, independent learning should be encouraged.

	Y1/2 
	Where am I?
	Would you prefer to live in a hot or cold place?
	What is it like to live in Shanghai?

	Y3/4
	Who lives in Antarctica?
	Are all settlements the same?
	What are rivers and how are they used?

	Y5/6
	Why does population change?
	Why do oceans matter?
	Can I carry out an independent fieldwork enquiry?



	Fieldwork Plan Cycle A
	Autumn
	Spring
	Summer

	Y1/2
	Fieldwork in school
	Fieldwork in school
	Coastal Trip

	Y3/4
	Fieldwork in school
	Local Woodland Trip
	Fieldwork in school

	Y5/6
	Urban Area Trip
	-
	Fieldwork in school



	Fieldwork Plan Cycle B
	Autumn
	Spring
	Summer

	Y1/2
	-
	Fieldwork in school
	Fieldwork in Ropsley

	Y3/4
	Fieldwork in school
	Fieldwork in Ropsley
	River Trip

	Y5/6
	Urban Area Trip
	Coastal Trip (residential?)
	Fieldwork in Ropsley



CYCLE A Details



	Ropsley’s School Curriculum Overview - Geography

	
	Autumn
	Spring
	Summer

	EYFS
	Activity 1 Pirate map bingo
Activity 2 Our school from above
Activity 3 Let’s build a map!
Activity 4 Creating journey sticks
Activity 5 Investigating maps
Activity 6 Map making

	Year 1/2
	Enquiry Question: What is it like here?
· Locate three features on an aerial photograph of the school and know the name of the country and village, town or city in which they live.
· Make a map of the classroom with four key features, using objects to represent the distance and direction of features in the classroom.
· Recognise four features in the school grounds using a map.
· Explain how they feel about three areas of the playground and find out how others feel by looking at the results of a survey.
· Draw a design to improve three areas of the playground using the results from the survey
	Enquiry Question: What is the weather like in the UK?
· Name and locate the four countries on a map of the UK.
· Identify the country they live in.
· Identify the four seasons.
· Describe some seasonal changes.
· Identify the four compass directions.
· Use the compass directions to describe the location of features.
· Observe and describe daily weather patterns.
· Begin to locate the four capital cities of the UK.
· Explain what the weather is like during each season in the UK.
· Suggest appropriate clothing and activities for each season
	Enquiry Question: What can you see at the coast?
· Name and locate the seas and oceans surrounding the UK in an atlas. 
· Label these on a map of the UK. 
· Describe the location of the seas and oceans surrounding the UK using compass points. 
· Define what the coast is. Locate coasts in the UK. 
· Name some of the physical features of coasts. Explain the location of UK coasts using the four compass directions. 
· Name features of coasts and label these on a photograph. 
· Identify human features in a coastal town. 
· Describe how people use the coast. 
· Follow a prepared route on a map. 
· Identify human features on the local coast. 
· Record data using a tally chart. 
· Represent data in a pictogram. 
· Describe how the local coast has been used.

	
	Builds on: EYFS Activity
Exploring Maps
	Builds on: What is it like here? Y1/2 

	Builds on: Y 1/2 What is the weather like in the UK?

	
	Future Learning: 
Y 1/2 What is the weather like in the UK?


	Future Learning: 
Y 1/2 What can you see at the coast
	Future Learning: 





	Year 3/4 
	Enquiry Question: Why do people live near volcanoes?
· Name all four layers of the Earth in the correct order, stating one fact about each layer. 
· Explain one or more ways a mountain can be formed. 
· Give a correct example of a mountain range and its continent. 
· Describe a tectonic plate and know that mountains occur along plate boundaries. 
· Correctly label the features of shield and composite volcanoes and explain how they form. 
· Name three ways in which volcanoes can be classified. 
· Describe how volcanoes form at tectonic plate boundaries. 
· Explain a mix of negative and positive consequences of living near a volcano. State whether they would or would not want to live near a volcano. 
· State that an earthquake is caused when two plate boundaries move and shake the ground. 
· Explain that earthquakes happen along plate boundaries. 
· List some negative effects that an earthquake can have on a community. 
· Observe, digitally record and map different rocks using a symbol on a map. 
· Identify rock types and their origins based on collected data. 
	Enquiry Question: Why are rainforests important to us?
· Describe a biome and give an example. State the location and some key features of the Amazon rainforest. 
· Name and describe the four layers of tropical rainforests. 
· Understand that trees and plants adapt to living in the rainforest and give an example. 
· Define the word indigenous and give an example of how indigenous peoples use the Amazon’s resources. 
· Name one way in which the Amazon is changing. 
· Articulate why the Amazon rainforest is important. 
· Give an example of how humans are having a negative impact on the Amazon and an action that can be taken to help. Use a variety of data collection methods with support. 
· Summarise how the local woodland is used and suggest changes to improve the area.
	Enquiry Question: Where does our food come from?
· Identify that different foods grow in different biomes and say why. 
· Explain which food has the most significant negative impact on the environment. 
· Consider a change people can make to reduce the negative impact of food production. Describe the intentions around trading responsibly. 
· Explain that food imports can be both helpful and harmful. 
· Describe the journey of a cocoa bean. Locate countries on a blank world map using an atlas. Use a scale bar correctly to measure approximate distances. 
· Collect data through an interview process. Analyse interview responses to answer an enquiry question. 
· Discuss any trends in data collected

	
	Builds on: Why is our World wonderful?

	Builds on: Why is our World wonderful?

	Builds on: Are all settlements the same?


	
	Future Learning: Why are rainforests important to us?

	Future Learning: Why do oceans matter?

	Future Learning: Why does population change?






	Year 5/6
	Enquiry Question: What is life like in the Alps?
· Locate the Alps on a world map and identify and label the eight countries they spread through. 
· Locate three physical and three human characteristics in the Alps. 
· Research and describe the physical and human features of Innsbruck. 
· Use a variety of data collection methods including completing a questionnaire, mapping their route and recording their findings in sketches or photographs. Compare the human and physical geography of their local area and Innsbruck. 
· Describe at least four of the key aspects of the human and physical geography of the Alps to answer the enquiry question, ‘What is life like in the Alps?’
	Enquiry Question: Would you like to live in the desert?
· Identify the lines of latitude where hot desert biomes are located. 
· Describe the characteristics of a hot desert biome. 
· Locate the largest deserts in each continent. 
· Describe ways the Mojave Desert is used. 
· Name and describe the physical features found in a desert. 
· Identify how humans use the desert. Explain how human activity may contribute to the changing climate and landscape of a desert. 
· Recognise that the Mojave Desert has a different time zone to the UK. 
· Describe some of the threats to deserts. Give the benefits and drawbacks of living in a desert environment. 
· Identify characteristics of two contrasting biomes and compare land use. 
· Discussing if a desert environment is hospitable and why.
	Enquiry Question: Where does our energy come from? 
· Describe the significance of energy. 
· Give examples of sources of energy and their trading routes. 
· Define renewable and non-renewable energy. Discuss the benefits and drawbacks of different energy sources. 
· Describe the significance of the Prime Meridian. Identify human features on a digital map. Discuss how transport links have changed over time. Locate UK cities on a map. 
· Use six-figure grid references to identify features on an OS map. 
· Consider and justify the location of energy sources. 
· Design and use interview questions. 
· Plot points on a sketch map.

	
	Builds on: Why do people live near volcanoes?
	Builds on: What is life like in the Alps?
	Builds on: Why are rainforests important to us?

	
	Future Learning: Would you like to live in the desert?

	Future Learning: Where does our energy come from?
	Future Learning: Can I carry out an independent fieldwork enquiry?







Fieldwork Planning Guide
	CYCLE A – Year 1/2

	Year 1/2 All fieldwork should be risk assessed. For Years ½ in Cycle A there is a fieldwork trip planned in the summer – this needs to be added to EVOLVE planned a term ahead.

	Lesson Focus
	What is it like here?
	What is the weather like in the UK?
	What is it like to live by the coast?

	Lesson 1
	To locate the school on an aerial photograph.
	To locate the four countries of the UK.
	To identify geographical characteristics of the UK.

	Lesson 2
	To create a map of the classroom.
	To identify seasonal changes in the UK.
	To locate the seas and oceans surrounding the UK.

	Lesson 3
	To locate key features of the playground.
Fieldwork in school
	To identify the four compass directions.
Fieldwork in school
	To explain what the coast is.

	Lesson 4
	To draw a simple map.
	To investigate daily weather patterns.
Fieldwork in school
	To investigate how people use the local coast.

	Lesson 5
	To investigate how we feel about our playground.
	To identify daily weather patterns in the UK.
	To present findings on how people use the local coast.
Fieldwork TRIP

	Lesson 6
	To create a design to improve our playground.
	To understand how the weather changes with each season.
	To know the names of the five oceans and locate them on a map.

	Vocabulary
	aerial photograph aerial view atlas city country directional language distance features globe improve key land locate location
	atlas capital city climate compass continent country direction land locate location map rain gauge season temperature
	aerial photograph capital city city cliff coast coastline continent country data collection fieldwork island harbour human feature lake



	CYCLE A Year 3/4

	Year 3/4 All fieldwork should be risk assessed. There are no trips out of school planned for fieldwork in Cycle A

	Lesson Focus
	Why do people live near volcanoes?
	Why are rainforests important to us?
	Where does our food come from?

	Lesson 1
	To name and describe the layers of the Earth.
	To describe and give examples of a biome and find the location and some features of the Amazon rainforest.
	To explain the impact of food choices on the

	Lesson 2
	To explain how and where mountains are formed.
	To describe the characteristics of each layer of a tropical rainforest.
	To understand the importance of trading responsibly.

	Lesson 3
	To explain why volcanoes happen and where they occur.
	To understand the lives of indigenous peoples living in the Amazon rainforest.
	To describe the journey of a cocoa bean.

	Lesson 4
	To recognise the negative and positive effects of living near a volcano.
	To describe why tropical rainforests are important and understand the threats to the Amazon.
	To map and calculate the distance food has travelled.

	Lesson 5
	To explain what earthquakes are and where they occur.
	To understand how local woodland is used using a variety of data collection methods.
Fieldwork Trip (Local)
	To design and use data collection methods to find where our food comes from.

	Lesson 6
	To observe and record the location of rocks around the school grounds and discuss findings.
Fieldwork in school
	To analyse and present findings on how local woodland is used.
	To discuss the advantages and disadvantages of buying both locally and imported food.
Fieldwork in school

	Vocabulary
	active volcano climate change composite volcano crust dormant volcano earthquake epicentre extinct volcano fault line fault-block mountain fertile soil fold mountain geothermal energy igneous rock
	analyse biome buttress roots canopy layer community drought emergent layer enquiry Equator forest floor data deforestation global warming greenhouse gas
	air freight carbon footprint consume distribution export fertiliser food bank food miles grant import pesticides produce qualitative quantitative



	CYCLE A Year 5/6

	Year 5/6 All fieldwork should be risk assessed. There are no trips planned for Cycle A

	Lesson Focus
	What is life like in the Alps?
	Would you like to live in the desert?
	Where does our energy come from?

	Lesson 1
	To locate the Alps on a map.
	To summarise the characteristics of a desert biome.
	To know why energy sources are important.

	Lesson 2
	To locate the key physical and human characteristics of the Alps.
	To locate and explore features of deserts.
	To understand the benefits and drawbacks of different energy sources.

	Lesson 3
	To describe the physical and human features of an Alpine region.
	To describe the physical features of a desert environment.
	To understand how energy is generated in the United States.

	Lesson 4
	To investigate what there is to do in the local area using data collection.
Fieldwork TRIP Urban area
	To explain the different ways humans can use deserts.
	To know how energy sources are distributed in an area.

	Lesson 5
	To understand similarities and differences between the local area and an Alpine area.
	To describe some of the threats facing deserts.
	To explain reasons for choosing an energy source.

	Lesson 6
	To understand the human and physical geography of the Alps.
	To explore the similarities and differences between two physical environments.
	To collect and present data on where to position a solar panel on the school grounds.
Fieldwork in school

	Vocabulary
	atlas climate climate change coniferous trees data deciduous trees enquiry fold mountain glacier hemisphere human feature land height latitude leisure
	agriculture airstrip arid barren biome climate desert desertification drought flash flood mesa mining mushroom rock national park
	biofuel coal consumption contour line crude oil dam emissions energy source hydropower natural gas non-renewable nuclear power Prime Meridian producer












CYCLE B Details








	Ropsley’s School Curriculum Overview – Geography Cycle B

	
	Autumn
	Spring
	Summer

	EYFS
	Activity 1 Pirate map bingo
Activity 2 Our school from above
Activity 3 Let’s build a map!
Activity 4 Creating journey sticks
Activity 5 Investigating maps
Activity 6 Map making

	Year 1/2
	Enquiry Question: Where am I?
· State that the UK stands for the United Kingdom. 
· Point to each country in the UK on a map when prompted. 
· Verbally identify features within the school grounds. 
· Use and respond to directional language. 
· State that an aerial photograph is taken from above. 
· Recognise some familiar features in aerial photographs. 
· Explain that symbols show features on a map. 
Add symbols to a map. Identify how places on the school grounds make them feel.


	Enquiry Question: Would you prefer to live in a hot or cold place?
· Name and locate the seven continents on a world map. 
· Locate the North and the South Poles on a world map. 
· Locate the Equator on a world map. Describe some similarities and differences between the UK and Kenya. 
· Investigate the weather, writing about it using key vocabulary and explaining whether they live in a hot or cold place. 
· Recognise the features of hot and cold places. 
· Locate some countries with hot or cold climates on a world map.
	Enquiry Question: What is it like to live in Shanghai?
· Give examples of human and physical features. 
· Identify features they see on a walk. 
· Explain the location of features using some directional language. 
· Use an aerial photograph to locate physical and human features. 
· Draw simple pictures or symbols on a sketch map.
· Draw compass points.
· Name the continent they live in. Use an atlas to locate the UK and China on a world map. 
· Use an atlas to locate Europe and Asia on a world map. 
· Identify China’s physical and human geography. 
· Sort physical and human features using photographs. Identify physical and human features in images of Shanghai. 
· Compare Shanghai to their locality. Identify similarities and differences between human and physical features.

	
	Builds on: EYFS Exploring maps
	Builds on: What is it like to live in Shanghai?
	Builds on: 

	
	Future Learning: 
Y 3/4 unit Would you prefer to live in a hot or cold place?
	Future Learning: What is it like to live in Shanghai?
?
	Future Learning: 





	Year 3/4
	Enquiry Question: Who lives in Antarctica?
· Describe what lines of latitude and longitude are, giving an example. 
· Understand that the Northern and Southern Hemispheres experience seasons at different times. 
· Define what climate zones are. Understand Antarctica has a polar climate made up of ice sheets, snow and mountains. 
· Describe Antarctica’s location in the far south of the globe. State that tourism and research are the two main reasons people visit Antarctica. 
· Describe equipment researchers might use and clothes they wear. List some of the research carried out in Antarctica. 
· State the outcome of Shackleton’s expedition. 
· Successfully plot four-figure grid references at the point where the vertical and horizontal line meet. 
· Describe a similarity and difference between life in the UK and life in Antarctica. 
· Confidently use the zoom function on a digital map. 
· Begin to recall the eight points of a compass, following at least four of them. 
· Recognise and describe features on their school grounds from an aerial map. 
· Draw a map of the route they take on an expedition. 
· State one thing that went well on the expedition and one aspect that did not go as hoped.
	Enquiry Question: Are all settlements the same?
· Locate some cities in the UK. 
· Describe the difference between villages, towns and cities. 
· Identify features on an OS map using the legend. 
· Describe the different types of land use. Follow a route on an OS map. 
· Discuss reasons for the location of human and physical features. 
· Locate some geographical regions in the UK. Identify and begin to offer explanations about changes to features in the local area. 
· Describe the location of New Delhi. Identify some human and physical features in New Delhi. 
· State some similarities and differences between land use and features in New Delhi and the local area.


	Enquiry Question: What are rivers and how are they used?
· Identify water stores and processes in the water cycle. 
· Describe the three courses of a river. 
· Name the physical features of a river. 
· Name some major rivers and their location. 
· Describe different ways a river is used. 
· List some of the problems around rivers. 
· Describe human and physical features around a river. 
· Identify the location of a river on an OS map. 
· Make a judgement on the environmental quality in a river environment. 
· Make suggestions on how a river environment could be improved.



	
	Builds on: Where does our food come from?
	Builds on: Who lives in Antarctica?
	Builds on: Are all settlements the same?

	
	Future Learning: Are all settlements the same?

	Future Learning: What are rivers and how are they used?

	Future Learning: What is life like in the Alps?





	Year 5/6
	Enquiry Question: Why does population change?
· Identify the most densely and sparsely populated areas. 
· Describe the increase in global population over time. 
· Begin to describe what might influence the environments people live in. 
· Define birth and death rates, suggesting what may influence them. 
· Define migration, discussing push and pull factors. 
· Explain why some people have no choice but to leave their homes. 
· Describe the causes of climate change, explaining its impact on the global population. 
· Suggest an action they can take to fight climate change. 
· Calculate the length of a route to scale. 
· Follow a selected route on an OS map. 
· Use a variety of data collection methods, including using a Likert scale. 
· Collect information from a member of the public. 
· Create a digital map to plot and compare data collected from two locations. 
· Suggest an idea to improve the environment.


	Enquiry Question: Why do oceans matter?
· Describe the water cycle. 
· Describe how the ocean is used for human activity. 
· Explain how the ocean helps to regulate the Earth’s climate and temperature. 
· Identify the Great Barrier Reef as part of Australia. 
· Describe the benefits of the Great Barrier reef. 
· Describe how humans impact the oceans and the consequences of this. 
· Explain some actions that can be taken to help support healthy oceans. 
· Explain which data collection method would be best for marine fieldwork and why. 
· Collect data using a tally chart, photographs and a sketch map. 
· Safely navigate the fieldwork environment. 
· Make suggestions for how to improve a marine environment. 
· Present data using a tally chart and pie chart.


	Enquiry Question: Can I carry out an independent fieldwork enquiry?
· Give examples of issues in the local area. 
· Identify questions to be asked to find the relevant data. 
· Justify which data collection method is most suitable. 
· Design an accurate data collection template. 
· Identify areas along a route that are best for data collection. 
· Discuss how to mediate potential risks. 
· Collect data at points located on an OS map. 
· Manage risks during a fieldwork trip. 
· Identify any outcomes from data collected. 
· Map data digitally. 
· Describe the enquiry process.



	
	Builds on: Where does our energy come from?
	Builds on: Why does the population change?
	Builds on: Why do oceans matter?

	
	Future Learning: Why do oceans matter?

	Future Learning: Can I carry out an independent fieldwork enquiry?

	Future Learning: KS3 Curriculum.






	CYCLE B – Year 1/2

	Year 1/2 All fieldwork should be risk assessed. There is no trip away from school planned in cycle B.

	Lesson Focus
	Where am I?
	Would you prefer to live in a hot or cold place?
	What is it like to live in Shanghai?

	Lesson 1
	To identify the countries within the United Kingdom.
	To name and locate the seven continents.
	To recognise physical and human features.
Fieldwork in Ropsley

	Lesson 2
	To identify features in the school grounds.
	To locate the North and South Poles.
	To draw a sketch map.

	Lesson 3
	To use directional language to describe the location of features.
	To locate the Equator on a world map.
	To name and locate some continents on a world map.

	Lesson 4
	To recognise features from an aerial perspective

	To compare the UK and Kenya.
	To identify physical and human features of a non-European country.

	Lesson 5
	To recognise the purpose of symbols on a map.
	To investigate local weather conditions.
Fieldwork in school
	To describe what it is like in Shanghai.

	Lesson 6
	To recognise how different places on the school grounds make me feel.
	To identify key features of hot and cold places.

	To compare Shanghai to a small area of the UK.

	Vocabulary
	aerial photograph aerial view atlas beach car park city country directional language farm feature feelings fieldwork forest hill
	arid climate compass continent country desert Equator globe grasslands human feature ice sheet land locate map
	continent country different directional language e.g. near, far, next to, behind, etc. key human feature map physical feature similar symbol



	CYCLE A Year 3/4

	Year 3/4 All fieldwork should be risk assessed. There is fieldwork in a river planned for the summer term. This will need an evolve RISK ASSESSMENT.

	Lesson Focus
	Who lives in Antarctica?
	Are all settlements the same?
	What are rivers and how are they used?

	Lesson 1
	To understand the position and significance of lines of latitude.
	To describe different types of settlements.
	To describe how the water cycle works.

	Lesson 2
	To describe the location and physical features of Antarctica.
	To identify the human and physical features in the local area.
	To recognise the features and courses of a river.

	Lesson 3
	To describe the human features of Antarctica.
	To discuss why physical and human features are in particular locations.
Fieldwork in Ropsley
	To name and locate some of the world’s longest rivers.

	Lesson 4
	To use four-figure grid references to plot Shackleton’s route to Antarctica.
	To describe how land use in the local area has changed.
	To describe how rivers are used.

	Lesson 5
	To plan a simple route on a map using compass points
	To identify land use in New Delhi.
	To identify and locate human and physical features on a map.

	Lesson 6
	To follow instructions involving compass points and map a simple route.
Fieldwork in school
	To compare land use in two different locations.
	To collect data on the features of a local river
Fieldwork TRIP to a RIVER

	Vocabulary
	climate climate zone compass points direction drifting ice hemisphere ice sheet ice shelf iceberg lines of latitude lines of longitude treaty
	agricultural land capital city commercial land compare country border county dispersed facilities land use legend linear local memorial metro
	condensation delta estuary evaporation flooding floodplain groundwater irrigation leisure meander oxbow lake percolation precipitation river mouth



	CYCLE A Year 5/6

	Year 5/6 All fieldwork should be risk assessed. A fieldwork trip is planned in the Autumn Term and Spring Term. They will both need an EVOLVE risk assessment.

	Lesson Focus
	Why does population change?
	Why do oceans matter?
	Can I carry out an independent fieldwork enquiry?

	Lesson 1
	To understand the change and distribution of the global population.
	To explain the importance of our oceans.
	To develop an enquiry question.

	Lesson 2
	To define birth and death rates and describe why they change.
	To locate and describe the significance of the Great Barrier Reef.
	To determine the most effective data collection methods for fieldwork.

	Lesson 3
	To recognise the push and pull factors influencing migration.
	To explain the impact humans have on coral reefs and oceans.
	To plan a route for a fieldwork trip.

	Lesson 4
	To begin to understand the impact climate change can have on the global population.
	To understand ways to keep our oceans healthy and begin planning a fieldwork enquiry.
	To collect the data to answer the enquiry question. 
Fieldwork TRIP (LOCAL)

	Lesson 5
	To collect data showing how population impacts the amount of traffic and litter in an area.
Fieldwork TRIP
	To collect data on the types of litter polluting a marine environment. Fieldwork TRIP
	To determine an answer to the enquiry question.

	Lesson 6
	To write a report on the fieldwork process, analyse findings and make suggestions to improve a situation.
	To present, analyse and evaluate data collected.
	To present my findings. PRESENTATIONS WILL NEED EXTRA TIME

	Vocabulary
	air pollution birth rate cartogram climate change conclusions death rate deforestation densely populated digital technologies fossil fuels greenhouse gases impact improvements
	atmosphere biodegradable buffer coral bleaching coral reef decompose digital map disposable ecology ecosystem erosion geology habitat human footprint
	analyse audience city data data collection methods enquiry evidence impact improvement issue justify plot presenting process
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