[image: ]Ropsley’s Art and Design Curriculum
As Art is a broad-ranging subject, we have designed Ropsley’s Art curriculum with careful consideration to the different elements. We wanted to ensure that we had the correct balance of breadth and depth as well as ensuring that our curriculum was relevant to the children and included local galleries or artists. Our children’s Art journey begins in EYFS and is carefully mapped throughout school, with knowledge building year upon year. We have identified how knowledge relates to past and future learning to help children build, connect and remember different aspects of the curriculum in the long term.  This helps teachers to emphasise how knowledge is interconnected, enabling children to build a strong schema to remember more. We chose to break our substantive content knowledge into 4 key areas: drawing, mixed media, sculpture and 3D and craft and design.
When designing our Art curriculum, we identified key concepts which run throughout our curriculum. These concepts help both teachers and children to group Art knowledge into more manageable units which helps to draw out the links between ideas and processes as children progress through school.
	EYFS
	 What is important for our children in the early years is to begin to develop an understanding of art and this, at first, is to know how to express their creativity and use their imagination. This includes but is not limited to experiencing a wide range of materials and media with regular opportunities to explore, play, create and develop their understanding, through our permanent continuous provision offer.  
 
· Our children work collaboratively and independently both inside and outdoors during a mixture of adult-directed and self-direct tasks.  
· Children are actively involved in creative projects linked to their interests and we operate an ‘enhance in the moment’ provision to support interests of the child.                                                                                                                                                                             
· In provision children have the opportunity to explore and develop skills which have previously been taught by an adult which is assessed using our ‘steps to success’ sheets. 
· In review children talk about what themselves and others have created.  
· Working on a small and large scale (especially outdoors).  
· Create a plan, select resources and evaluate outcomes through Plan-Do-review.  
· Responding creatively to what they see, hear, feel and experience. 
· Having opportunities to work alongside adults to learn hidden competences and consolidate learning. 
 
· Having time to return to unfinished projects and identify ways to make them ‘better’ and ‘better still.’. 
· Our children have opportunities to create both permanent and temporary creations.  
· They will link work which is inspired by others.  
· Our children feel valued as they have the opportunity to display their creations for others to see. 
 
What Foundational Knowledge do the children need to build on in art when they get to year1? 
Year 1 Themes: 
Drawing 
Mixed media 
Sculpture 



	Generating Ideas
Each objective is visited three times throughout the year.
	Year 1 - Drawing, Mixed Media Sculpture, and 3D – Know how to explore their own ideas using a range of media.
Year 2 - Drawing. Mixed Media, Craft and Design - Know how to generate ideas from a wider range of stimuli, exploring different media and techniques.
Year 3 - Drawing, Mixed Media Sculpture, and 3D - Know how to generate ideas from a range of stimuli and carry out simple research and evaluation as part of the making process.
Year 4 - Drawing. Mixed Media, Craft and Design – Know how to generate ideas from a range of stimuli, using research and evaluation of techniques to develop their ideas and plan more purposefully for an outcome.
Year 5 - Drawing, Mixed Media Sculpture, and 3D – Know how to develop ideas more independently from their own research. Explore and record their plans, ideas, and evaluations to develop their ideas towards an outcome.
Year 6 - Drawing. Mixed Media, Craft and Design – Know how to draw upon their experience of creative work and their research to develop their own starting points for creative outcomes.
 

	Using Sketchbooks
Each objective is visited three times throughout the year.
	Year 1 - Drawing, Mixed Media Sculpture, and 3D – Know how to use sketchbooks to explore ideas in an open-ended way.
Year 2 - Drawing. Mixed Media, Craft and Design – Know how to experiment in sketchbooks, using drawing to record ideas. Use sketchbooks to help make decisions about what to try out next.
Year 3 - Drawing, Mixed Media Sculpture, and 3D – Know how to use sketchbooks for a wider range of purposes, for example recording things using drawing and annotations, planning, and taking next steps in a making process
Year 4 - Drawing. Mixed Media, Craft and Design – Know how to use sketchbooks purposefully to improve understanding, develop ideas and plan for an outcome.
Year 5 - Drawing, Mixed Media Sculpture, and 3D – Know how to confidently use sketchbooks for purposes including recording observations and research, testing materials and working towards an outcome more independently.
Year 6 - Drawing. Mixed Media, Craft and Design – Know how to use a systematic and independent approach, research, test and develop ideas and plans using sketchbooks.


	Making Skills
	Year 1 - Drawing 
· Know how to use a range of drawing materials such as pencils, chalk, charcoal, pastels, felt tips and pens. 
· Knows how to develop observational skills to look closely and reflect surface texture through mark-making. 
· Knows how to explore mark making using a range of tools; being able to create a diverse and purposeful range of marks through experimentation building skills and vocabulary.
Mixed Media 
· Knows how to experiment with paint, using a wide variety of tools (eg brushes, sponges, fingers) to apply paint to a range of different surfaces. 
· Knows how to play with combinations of materials to create simple collage effects. Select materials based on their properties, eg shiny, soft.
Sculpture and 3D
· Knows how to use their hands to manipulate a range of modelling materials. 
· Knows how to create 3D forms to make things from their imagination or recreate things they have seen.

Year 2 - Drawing 
· Knows how to develop mark-making within a greater range of media, demonstrating increased control. 
· Knows how to develop observational skills to look closely and reflect surface texture through mark-making. 
· Knows how to experiment with drawing on different surfaces and begin to explore tone using a variety of pencil grade (HB, 2B, 4B) to show form, drawing light/dark lines, patterns and shapes.
Mixed Media
· Is beginning to know how to develop some control when painting, applying knowledge of colour and how different media behave eg adding water to thin paint 
· Knows how to mix different hues of primary and secondary colours by using different amounts of each starting colour or by adding water. 
· Knows how to make choices about which materials to use for collage based on colour, texture, shape and pattern. 
· Knows how to experiment with overlapping and overlaying materials to create interesting effects.
Craft and Design
· Knows how to respond to a simple design brief with a range of ideas. 
· Knows how to apply skills in cutting arranging, and joining a range of materials to include card, felt and cellophane. 
· Knows how to experiment with techniques when trying out design ideas. 
· Knows how to follow a plan for a making process, modifying and correcting things and knowing when to seek advice.
Year 3 - Drawing 
· Knows how to confidently use of a range of materials, selecting and using these appropriately with more independence. 
· Knows how to draw with expression and begin to experiment with gestural and quick sketching. 
· Knows how to develop their drawing through further direct observation, using tonal shading and starting to apply an understanding of shape to communicate form and proportion.
Mixed Media 
· Knows how to select and use a variety of painting techniques, including applying their drawing skills, using their knowledge of colour mixing and making choices about suitable tools for a task eg choosing a fine paintbrush for making detailed marks. 
· Knows how to mix colours with greater accuracy and begin to consider how colours can be used expressively. 
· Knows how to explore contrasting and complimentary colours. Modify chosen collage materials in a range of ways eg by cutting, tearing, re-sizing or overlapping. 
· In sketchbooks, know how to use collage as a means of collecting ideas.
Sculpture and 3D
· Knows how to plan and think through the making process to create 3D forms using a range of materials. 
· Knows how to shape materials for a purpose, positioning and joining materials in new ways (tie, bind, stick, fold). 
· Knows how to experiment with combining found objects and recyclable material to create sculpture.
Year 4 - Drawing 
· Knows how to apply observational skills, showing a greater awareness of composition and demonstrating the beginnings of an individual style. 
· Knows how to use growing knowledge of different drawing materials, combining media for effect. 
· Knows how to use greater control over drawing tools to show awareness of proportion and perspective, continuing to develop use of tone and more intricate mark making.
Mixed Media 
· Knows how to explore the way paint can be used in different ways to create a variety of effects, eg creating a rane of marks and textures in paint. 
· Knows how use greater skill and control when using paint to depict forms, eg beginning to use tone to create 3D effects. 
· Knows how to work selectively, choosing and adapting collage materials to create contrast and considering overall composition.
Craft and Design 
· Knows how to use new making techniques, comparing these and making decisions about which method to use to achieve a particular outcome. 
· Knows how to design and make art for different purposes and begin to consider how this works in creative industries.
Year 5 - Drawing
· Knows how to use a broader range of stimulus to draw from, such as architecture, culture and photography. 
· Is beginning to know how to develop drawn ideas as part of an exploratory journey. 
· Knows how to apply known techniques with a range of media, selecting these independently in response to a stimulus. 
· Knows how to draw in a more sustained way, revisiting a drawing over time and applying their understanding of tone, texture, line, colour and form.
Mixed Media 
· Knows how to apply paint with control in different ways to achieve different effects, experimenting with techniques used by other artists and applying ideas to their own artworks eg making choices about painting surfaces or mixing paint with other materials. 
· Knows how to develop a painting from a drawing or other initial stimulus. 
· Knows how to add collage to a painted, printed or drawn background for effect. 
· Knows how to explore how collage can extend original ideas. 
· Knows how to combine digital effects with other media.
Sculpture and 3D
· Knows how to investigate scale when creating forms in three dimensions. 
· Knows how to explore a greater range of materials to create 3D forms eg.wire and found materials. 
· Knows how to plan a sculpture, developing an idea in 2D into a three-dimensional piece. 
· Knows how to persevere when constructions are challenging and work to problem solve more independently.
Year 6 - Drawing
· Knows how to draw expressively in their own personal style and in response to their choice of stimulus, showing the ability to develop a drawing independently. 
· Knows how to apply new drawing techniques to improve their mastery of materials and techniques 
· Knows how to push the boundaries of mark-making to explore new surfaces, e.g. drawing on clay, layering media and incorporating digital drawing techniques.
Mixed Media
· Knows how to manipulate paint and painting techniques to suit a purpose, making choices based on their experiences. 
· Knows how to work in a sustained way over several sessions to complete a piece. 
· Knows how to analyse and describe how colour is used in other artists’ work. 
· Knows how to consider materials, scale and techniques when creating collage and other mixed media pieces. 
· Knows how to create collage in response to a stimulus and work collaboratively on a larger scale.
Craft and Design
· Knows how to develop personal, imaginative responses to a design brief, using sketchbooks and independent research. 
· Knows how to justify choices made during a design process, explaining how the work of creative practitioners have influence their final outcome.


	Knowledge of Artists
	Year 1 - Drawing, Mixed Media Sculpture, and 3D – 
· Knows how to describe similarities and differences between practices in Art and design, eg between painting and sculpture, and can link these to their own work.
Year 2 - Drawing. Mixed Media, Craft and Design – 
· Knows how to talk about art they have seen using some appropriate subject vocabulary. 
· Knows how to make links to make links between pieces of art.
Year 3 - Drawing, Mixed Media Sculpture, and 3D – 
· Knows how to use subject vocabulary to describe and compare creative works. 
· Knows how to use their own experiences to explain how art works may have been made.
Year 4 - Drawing. Mixed Media, Craft and Design – 
· Knows how to use subject vocabulary confidently to describe and compare creative works. 
· Knows how to use their own experiences of techniques and making processes to explain how art works may have been made.
Year 5 - Drawing, Mixed Media Sculpture, and 3D –
· Knows how to research and discuss the ideas and approaches of artists across a variety of disciplines, being able to describe how the cultural and historical context may have influenced their creative work.  
Year 6 - Drawing. Mixed Media, Craft and Design – 
· Knows how to describe, interpret and evaluate the work, ideas and processes used by artists across a variety of disciplines, being able to describe how the cultural and historical context may have influenced their creative work.


	Evaluating and Analysing
	Year 1 - Drawing, Mixed Media Sculpture, and 3D – 
· Knows how to describe and compare features of their own and other’s artwork.
Year 2 - Drawing. Mixed Media, Craft and Design – 
· Knows how to explain their ideas and opinions about their own and other’s artwork, giving reasons. 
· Is beginning to know how to talk about how they could improve their own work.
Year 3 - Drawing, Mixed Media Sculpture, and 3D – 
· Knows how to confidently explain their ideas and opinions about their own and other’s artwork, giving reasons. 
· Knows how to use sketchbooks as part of the problem-solving process and make changes to improve their work.
Year 4 - Drawing. Mixed Media, Craft and Design – 
· Has begun to know how to use a more complex vocabulary when discussing their own and others’ art. 
· Knows how to evaluate their work more regularly and independently during the planning and making process.
Year 5 - Drawing, Mixed Media Sculpture, and 3D – 
· Knows how to discuss the processes used by themselves and by other artists, and describe the particular outcome achieved. 
· Knows how to use their knowledge of tools, materials and processes to try alternative solutions and make improvements to their work.
Year 6 - Drawing. Mixed Media, Craft and Design –.
· Knows how to give reasoned evaluations of their own and others work which takes account of context and intention. 
· Knows how to independently use their knowledge of tools, materials and processes to try alternative solutions and make improvements to their work.






	Ropsley’s School Curriculum Overview - Art

	
	Autumn 1
	Spring 1
	Summer 1

	EYFS
	Children are provided with a range of child-initiated learning to experience making, gathering ideas, developing their knowledge of art and artists and simply evaluating their own work.
Outcomes are listed in the Subject Knowledge Content.



	Year 1/2
Cycle A
	Exploring line and shape
Enquiry Question: How can we use lines to make pictures that show our ideas?
Exploring line and shape through a range of materials and stimuli, children develop control and creativity as they investigate the work of artists Bridget Riley and Paul Klee. Inspired by these artists, the children experiment with expressive mark-making and portrait drawing. They learn how lines can vary in appearance and form shapes and begin to recognise shapes within forms to help them draw more accurately.

	Colour Splash
Enquiry Question: Which colours can you make?
Exploring colour mixing through paint play, children use a range of tools and work on different surfaces. They create paintings inspired by Clarice Cliff and Jasper Johns.
	Paper Play
Enquiry Question: How can you make your own ‘tree of life?’
Creating simple three-dimensional shapes and structures using familiar materials, children develop skills in manipulating paper and card. They fold, roll and scrunch materials to make their own sculpture inspired by the ‘Tree of life’ screen at the Sidi Saiyyed Mosque. There are opportunities to extend learning to make a collaborative sculptural piece based on the art of Louise Bourgeois.

	
	Builds on: Learning in the EYFS.


	Builds on: Learning in the EYFS.

	Builds on: Learning in the EYFS.


	
	Future Learning: 
Understanding tone and texture 
	Future Learning: 
Life in colour 
	Future Learning: 
Abstract shape and space 

	Year 1/2
Cycle B
	Understanding tone and texture
Enquiry Question: How can you make flat shapes look 3D?
Developing drawing skills by exploring and experimenting with a range of materials, the children make marks that suggest surface texture and light and dark. They learn how to build a drawing by sketching basic shapes and adding detail, leading to a final observational piece that shows an emerging understanding of shading and texture.
	Life in colour
Enquiry Question: What is collage?
Taking inspiration from the collage work of artist Romare Bearden, children consolidate their knowledge of colour mixing and create textures in paint using different tools. They make their own painted paper in the style of Bearden and then use it in the creation of a collage.
	Map it out 
Enquiry Question: What shapes can you see?
Responding to a design brief, children create a piece of art that represents their local area using a map as their stimulus. They learn three techniques for working creatively with materials and at the end of the project, evaluate their design ideas, choosing the best to meet the brief.

	
	Builds on: Exploring line and shape
	Builds on: Colour Splash
	Builds on: Learning in the EYFS

	
	Future Learning: Developing drawing skills 
	Future Learning: Prehistoric Painting 
	Future Learning: Fabric of Nature 

	Year 3/4
Cycle A 
	Developing drawing skills 
Enquiry Question: Who is Georgia O’Keefe?
Developing drawing skills through observation, shape and tone, the children
practise drawing objects using simple shapes, building even tones with pencil and adding detail by closely observing pattern and texture. They apply these skills in imaginative plant drawings and explore how to recreate their ideas as digital artwork.
	Prehistoric Painting 
Enquiry Question: Can I paint with more than just a brush?
Investigating making their own paints, making tools and painting on different surfaces, the children explore prehistoric art.
	Abstract Shape and Space
Enquiry Question: What is a sculpture?
Exploring how shapes and negative spaces can be represented by three dimensional forms. Manipulating a range of materials, children learn ways to join and create free standing structures inspired by the work of Anthony Caro and Ruth Asawa.

	
	Builds on: Understanding tone and texture
	Builds on: Life in colour

	Builds on: Paper Play


	
	Future Learning: Exploring tone, texture and proportion
	Future Learning: Light and Dark

	Future Learning: Photo Opportunity

	Year 3/4
Cycle B 
	Exploring tone, texture and proportion
Enquiry Question: 
Exploring tone, texture and proportion to create realistic and expressive drawings, the children take inspiration from artists Sarah Graham, Nicola McBride and Beatriz Milhazes. Using sweets, wrappers and bold patterns as
stimuli, the children develop skills in shading, mark-making and composition to produce detailed drawings with a strong sense of form and proportion.
	Light and Dark
Enquiry Question: 
Developing colour mixing skills, using shades and tints to show form and create three dimensions when painting. Pupils learn about composition and plan their own still life to paint, applying chosen techniques.
	Fabric of Nature
Enquiry Question: 
Developing skills in textile techniques, pupils explore the beauty of the natural world to create stunning visual art inspired by the striking colours, pattern and textures of bird and insect life.

	
	Builds on: 
Developing drawing skills 
	Builds on: 
Prehistoric Painting 
	Builds on: 
Map it Out

	
	Future Learning: 
Depth, emotion and movement 

	Future Learning: 
Portraits

	Future Learning: 
Photo Opportunity


	Year 5/6
Cycle A
	Depth, emotion and movement 
Enquiry Question: Is a picture more powerful than words?
Exploring how drawing can express emotion, movement and depth, the children take inspiration from artists Charlie Mackesy and Elizabeth Catlett. They use expressive lines and marks to convey feeling and energy, develop shading techniques to show depth and form and investigate composition through drawing and printmaking. This leads to a final piece that combines personal ideas with artist influence.
	Portraits
Enquiry Question: Does the media use images thoughtfully?
Investigating self-portraits by a range of artists, children use photographs of themselves as a starting point for developing their own unique self-portraits in mixed media.
	Interactive Installation
Enquiry Question: Would it look better over there?
Using inspiration of historical monuments and modern installations, children plan by researching and drawing, a sculpture to fit a design brief. They investigate scale, the display environment, and possibilities for viewer interaction with their piece.

	
	Builds on: 
Developing drawing skills 
	Builds on: 
Light and Dark
	Builds on: 
Abstract Shape and Space


	
	Future Learning: 
Expressing ideas

	Future Learning: 
Artists Study

	Future Learning: 
Key Stage 3

	Year 5/6
Cycle B
	Expressing ideas
Enquiry Question: 
Exploring how drawing can be used to express ideas and messages, the children take inspiration from a range of street art examples. They investigate how artists use perspective, scale and proportion to create impact, then develop these skills to design and create a street art-inspired final piece about sustainability and the environment.
	Artists Study
Enquiry Question: 
Identifying an artist that interests them, children research the life, techniques, and artistic intentions of that individual. Collecting ideas in sketchbooks, planning for a final piece and working collaboratively, they present what they have learnt about the artist.
	Photo Opportunity
Enquiry Question: 
Exploring photography as a medium for expressing ideas, pupils investigate scale and composition, colour and techniques for adapting finished images. They use digital media to design and create photographic imagery for a specific design brief.

	
	Builds on: 
Depth, emotion and movement 

	Builds on: 
Portraits
	Builds on: 
Fabric of Nature

	
	Future Learning: Key Stage 3


	Future Learning: Key Stage 3
	Future Learning: Key Stage 3






Yearly Cycle
	
	Autumn 1
	Spring 1
	Summer 1

	EYFS (One year cycle)
	· Children can use PVA, pritt stick, flour and water to join a range of materials with large, flat surfaces.
· Children can make rubbings showing a mixture of textures and patterns.
· Children can take prints from objects and produce simple pictures by printing objects.
· Children can hold a pencil or paintbrush using a tripod grip to make marks or draw simple pictures.
· Children can select an appropriate colour for their artwork.
· Children combine cut papers to fill in a template (collage).

	· Children can weave paper/pipe cleaners on a simple loom. 
· Children combine boxes/shaped dough to build simple models. 
· Children can explore making different shapes with their bodies at different levels with or without music. (if linked to performance art or expressive movement) 
· Children can say what they see in dance and performance art and whether they like it. (if part of visual arts appreciation)
	· Children can use a range of materials to create a finished piece of artwork, combining collage, paint, and drawing.
· Children can draw or paint a picture that shows an idea, feeling, or story from their own experience.
· Children can use colour, pattern, and texture to decorate their artwork, choosing techniques they have learned.
· Children can talk about a piece of art, saying what they notice.
· Children can say what they like or would change about their own or others’ artwork.



✅ EYFS — Sticky Knowledge for Art Foundations
Disciplinary Knowledge
· Knows that different materials (e.g. paper, paint, glue, fabric, clay) can be used to make art.
· Knows that art can be created by drawing, painting, sticking, building or moving their body (e.g. expressive movement).
· Knows that colours can be chosen to match ideas, objects or feelings.
· Knows that artists create pictures and sculptures inspired by things they see or imagine.
· Knows that artwork can be temporary or permanent.
· Knows that plans can be changed and improved while making.
Practical Knowledge
· Can select and combine different materials to create an artwork.
· Can hold and use tools such as pencils, brushes or glue sticks with control.
· Can make marks, lines and shapes using a range of tools.
· Can join materials using methods such as sticking, pressing or wrapping.
· Can talk simply about their own work (e.g. “I used red”, “I made a tall one”).
· Can notice and comment on features in others’ artwork.




Cyle A





	Year 1/2 – Cycle A – Sticky Knowledge Summary (What the children are expected to know by the end of each year)

	Unit 1: Exploring Line & Shape (Drawing)
	Unit 2: Colour Splash (Mixed Media / Painting & Collage)
	Unit 3: Paper Play (Sculpture & 3D)

	Year 1
Theoretical Knowledge
· Knows that lines can be straight, wavy, zigzag, curved, dotted or dashed.
· Knows that shapes are made by joining lines.
· Knows that some shapes are geometric (neat) and some are organic (irregular).
Practical Knowledge
· Can draw and repeat different line types with control.
· Can fill a space using a variety of lines and shapes.
· Can recreate a simple section of an artwork using only lines.
Disciplinary Knowledge
· Can talk about how artists use lines to create pattern or movement.
· Can express a preference for certain line types (e.g. “I like wavy lines because…”).

	Year 1
Theoretical Knowledge
· Knows the three primary colours (red, blue, yellow).
· Knows that secondary colours are made by mixing two primary colours.
· Knows that artists use colour to create mood or effect.
Practical Knowledge
· Can mix primary colours to create secondary colours.
· Can apply paint using different tools (brush, sponge, fingers) with control.
· Can make simple painted or printed patterns.
Disciplinary Knowledge
· Can describe colour choices made by an artist.
· Can talk about which colours they prefer and why.

	Year 1
Theoretical Knowledge
· Knows that sculpture is artwork that has height, width and depth (3D).
· Knows that paper can be rolled, folded or scrunched to change its shape.
· Knows that artists can use natural or imaginary ideas to inspire sculpture.
Practical Knowledge
· Can roll, fold and scrunch paper to create 3D forms.
· Can combine simple shapes to build a model.
· Can construct a basic sculpture using familiar materials.
Disciplinary Knowledge
· Can talk about what was easy or difficult when building.
· Can describe how their sculpture could be improved.


	Theoretical Knowledge
· Knows that pressure affects how light or dark a line appears.
· Knows that different tools (pencil, crayon, chalk, pen) make different marks.
· Knows that lines can be used to show texture or direction.
Practical Knowledge
· Can apply controlled pressure to vary the strength of a line.
· Can select tools purposefully for different line effects.
· Can draw simple objects using combined line types.
Disciplinary Knowledge
· Can explain why a particular line or tool was chosen.
· Can compare their work to an artist’s and notice similarities/differences.


	Year 2
Theoretical Knowledge
· Knows that colours can be made lighter or darker by adjusting the mix (adding more primary colour, water, white or black).
· Knows that colours can be overlapped or layered to create new effects.
· Knows that collage materials can be chosen based on colour, texture or shape.
Practical Knowledge
· Can mix multiple shades of one colour.
· Can overlap colours to create tones or patterns.
· Can arrange and stick materials to create a deliberate collage effect.
Disciplinary Knowledge
· Can explain why certain colours or materials were chosen.
· Can compare two artworks based on their use of colour.

	Year 2
Theoretical Knowledge
· Knows that different joins (slotting, sticking, wrapping) make structures stronger.
· Knows that sculpture can be freestanding or attached to a base.
· Knows that artists use different materials such as metal, paper or found objects to build sculptures.
Practical Knowledge
· Can choose appropriate joining methods for stability.
· Can work collaboratively to build a shared 3D structure.
· Can strengthen or adapt a model when it is unstable.
Disciplinary Knowledge
· Can evaluate how successful a structure is in standing or representing an idea.
· Can suggest changes or improvements based on reflection.





	Cycle A
Y1/2 
	Drawing 
Exploring line and shape
	Mixed Media 
Colour splash
	Sculpture and 3D 
Paper play

	Key Vocab
	· control
· curved
· dashed
· dotted
· line
· pressure
· straight
· wavy
· zigzag

	· blend
· hue
· kaleidoscope
· pattern
· mix
· primary colour
· print
· secondary colour
· shade
· shape
· space
· texture
· thick

	· Artist 
· carving 
· concertina 
· curve 
· cylinder 
· imagine 
· loop 
· mosaic 
· overlap 
· sculpture 
· spiral 
· three-dimensional (3D) 
· tube 
· zig-zag


	Stepping Stones 1

	Learning Focus: Naming and making different types of lines / Artist study: Bridget Riley
Teacher actions:
1. Show examples of different types of lines (straight, zigzag, wavy, dotted, dashed, curved). Point and name them aloud – children repeat.
2. Ask children to draw each type of line one at a time (e.g. “Show me a zigzag line across your page.”).
3. Show work by Bridget Riley – ask, “What types of lines can you see?”
4. Children recreate a section of one of her line artworks using only lines.

	Learning Focus: Naming primary colours & mixing to make secondary colours
Teacher actions:
1. Show red, blue and yellow paint pots. Ask: “Who remembers what these are called?” (Primary colours)
2. Model mixing two colours (e.g. red + yellow → orange). Say aloud as you do it:
“I’m mixing red and yellow. What colour is it changing into?”
3. Children mix all three secondary colours (orange, green, purple) on their own palette or paper.
4. Circle Time Recall — Ask: “What two colours make green? What two colours make purple?”

	Learning Focus: Creating 3D cylinders and assembling them into sculptures
Teacher actions:
1. Show an example of a sculpture and ask: “What shapes can you spot? How do you think it was made?”
2. Model rolling paper tightly around an object (like a glue stick), squeezing it to hold shape.
3. Children roll multiple cylinders and choose how to arrange them on a base.
4. Ask as they work: “Why did you put that one there? What could make it stronger?”
5. End with reflection line: “Stand near the ‘easy’ or ‘tricky’ side of the classroom for each skill I call!”


	Stepping Stones 2

	Learning Focus: Responding to sound through line / Exploring pressure and materials
Teacher actions:
1. Play different styles of music (slow, fast, calm, loud).
2. Say aloud: “Draw what this music sounds like — wavy or straight? Fast or slow? Press hard or soft?”
3. Model using different pressures — show heavy vs light lines.
4. Provide a range of materials (pencil, crayon, chalk, pen) and let children choose which works best for the sound.
5. End with reflection – “Show me a zigzag line. Which material made your best wavy line?”
	Learning Focus: Using brushes with control
Teacher actions:
1. Remind children how to mix secondary colours.
2. Model choosing different brushes — e.g. “This thin brush makes small lines. This thick brush fills big spaces.”
3. Set a simple painting task (e.g. paint shapes, flowers, monsters, etc.) using:
· At least one primary colour
· At least one mixed secondary colour
· Brush choice must be intentional
4. Ask during work: “Why did you choose that brush?”
	Learning Focus: Creating and arranging shaped strips
Teacher actions:
1. Give each table a sample shape and ask them to copy it using folding, rolling or bending.
2. Invite experts from each table to model their method using precise language.
3. Model making a 3D drawing on card using folded/rolled strips glued upright.
4. Let children choose coloured or decorated strips and overlap pieces for interest.
5. Partner talk to finish: “Tell your partner one thing you like about their design.”


	Stepping Stones 3

	Learning Focus: Organic shapes
Teacher actions:
1. Show a mix of shapes – geometric (circle, square) vs organic (blobs, leaf shapes). Ask children: “Which are neat shapes? Which are wobbly/natural shapes?”
2. Ask children to draw lines that meet up to make their own shapes.
3. Challenge them to fill the page with connected line-shapes using different line types.

	Learning Focus: Overlapping colours to make new ones
Teacher actions:
1. Provide printing tools (sponges, blocks, shapes, fingers)
2. Model printing one colour first, then overlapping another colour on top to create a new colour.
3. Set challenge: “Can you make a pattern using at least three colours?”
4. Praise careful printing — remind them “We place the stamp down gently so our print stays neat.”

	Learning Focus: Combining multiple shaping techniques from imagination
Teacher actions:
1. Look at Tree of Life artworks and ask: “Is it flat or 3D? What could be added?”
2. Children sketch their own ‘Tree of Life’ idea in their sketchbooks.
3. Model rolling, folding or scrunching paper into branches, leaves or creatures.
4. Prompt as they build: “Which technique works best for this part? Are you changing your plan?”
5. Gallery walk to finish, asking: “Spot one idea someone else tried that you might use next time.”


	Stepping Stones 4
	Learning Focus: Seeing shapes in faces
Teacher actions:
1. Show a portrait (photo or artwork) and ask: “What shapes can you see in the face? A circle for the head? Ovals for eyes?”
2. Model drawing a face using only shapes (don’t worry about details).
3. Children draw their own face using only shapes + lines.
4. Quick talk time – “What do you like about your drawing? What was tricky?”

	Learning Focus: Making light and dark versions of one secondary colour
Teacher actions:
1. Choose one secondary colour (e.g. green). Say:
“Now let’s see how many different types of green we can make!”
2. Model adding more of one primary colour or a little white/black to create:
· Light green / dark green
3. Children mix at least five different shades of their chosen colour and paint them in separate fingers.
4. Then use the five shades to make a pattern (stripes, dots, shapes, etc.)

	Learning Focus: Working in teams to build large 3D structures from struts
Teacher actions:
1. Show Louise Bourgeois’ “Maman” spider and ask: “How does it make you feel? Why metal?”
2. Explain they’ll make their own giant version — but from newspaper instead of bronze.
3. Model how to roll tight struts — encourage production line teamwork.
4. Divide class into body and leg teams, each constructing rolled sections and taping securely.
5. Ask questions as they work: “Is that roll tight enough? Which part will this become?”


	Stepping Stones 5

	Learning Focus: Pressure and neat colouring like Paul Klee
Teacher actions:
1. Show Paul Klee artwork – ask “Are the colours light or dark? How do you think he made them?”
2. Model pressing hard vs light with a coloured pencil.
3. Children colour their portrait or shape drawing from before, practising:
· Light vs dark colouring
· Staying inside the lines
· Choosing colours inspired by Klee

	Learning Focus: Artist Study + Evaluation
Teacher actions:
1. Show Clarice Cliff pottery/artwork — ask:
· “What colours do you notice?”
· “Are they calm colours or bright colours?”
· “What shapes/patterns does she use?”
2. Children design their own artwork in her style, using:
· Bold colours
· Repeated shapes or curved patterns
3. End with an evaluation chat or partner talk:
· “How is your work similar to Clarice Cliff’s?”
· “What would you change next time?”

	Learning Focus: Using tools and techniques to paint 3D forms
Teacher actions:
1. Recap last lesson by asking pairs to name 3 things they remembered building.
2. Model painting with large brushes — light dabbing, not overloading paint.
3. Children paint full sculpture black first, rotating groups for space.
4. Once dry, sponge on bronze layer — dab lightly for metallic effect.
5. Stand back and evaluate together: “Is it stable? What looks like real metal? What would you change?”


	Stepping Stones 6

	Stepping Stone 6 (Optional) – Final Artist-Inspired Artwork
Learning Focus: Inspired by Brianna McCarthy
Teacher actions:
1. Show examples of Brianna McCarthy’s art – ask “What lines and shapes can you spot?”
2. Children draw one large shape (e.g. head, heart, circle) and fill it completely with lines and smaller shapes.
3. End with comparison chat – “How is your picture like hers? How is it different?”

	· 
	

	SEND Adaptations
	Pupils needing extra support
To promote independence while ensuring access to learning, pupils could be supported through carefully designed scaffolds:

· Visual scaffolds: Use the knowledge organiser to help pupils describe the lines they have drawn, supporting vocabulary and concept recall.
· Task simplification: Offer a limited selection of lines or shapes to explore, reducing cognitive load while maintaining engagement.
· Guided practice: Use the “Types of Line” activity as a structured prompt to support pupils in identifying and describing their line work.
· Choice and agency: Allow pupils to select from a small range of drawing materials to encourage ownership and confidence.
· Gradual release: Monitor pupil progress and reduce support over time, encouraging self-scaffolding and independent decision-making.
	Pupils needing extra support
 Support recall of prior knowledge by offering visual prompts (e.g. colour mixing charts or painted examples from Lesson 1) to reinforce understanding of primary and secondary colours.

Reduce cognitive load for fine motor tasks by supplying templates, stencils, or broken-line guides for drawing large numbers or hand outlines. Encourage peer collaboration (e.g. partners drawing around each other’s hands) to promote success through shared modelling.

Offer alternative methods for success by allowing pupils to print using individual objects rather than full printing blocks, and provide structured choices or models for arranging patterns.

Model and scaffold tool use by providing finger grips (e.g. sticky tack wraps) to support correct brush hold and encourage precise motor control.

Embed deliberate practice by allowing pupils to rehearse techniques (e.g. circle painting) on scrap paper before applying them to final work, ensuring success is experienced before performance.
	Pupils needing extra support
Support success with fine motor construction by providing pre-rolled tubes, partially folded strips or wider paper alternatives, allowing pupils to access making skills without being limited by dexterity demands.

Reinforce procedural memory through visual step cards and live demonstration stations, enabling pupils to revisit each stage of a build or folding technique independently rather than relying on working memory.

Encourage peer modelling by assigning purposeful roles within group builds (e.g. roller, taper, stabiliser), ensuring less confident pupils contribute meaningfully through structured collaboration rather than open-ended teamwork.

Reduce overwhelm by chunking practical tasks into clear phases with stop-and-check intervals, allowing pupils to complete one part (e.g. building a trunk or rolling three legs) before progressing to the next step.

Offer supported independence by supplying template outlines or structured starting points (such as pre-cut tree forms or spider body shapes) which pupils can adapt and personalise rather than starting from a blank page.

Promote sensory and motor regulation by offering tool choices (brush, sponge, dabber or finger-wrap grip) so pupils can select the applicator that best suits their level of control and comfort.

Embed reflection and decision-making by using sentence stems and spoken prompts (e.g. “I chose this because…”, “Next I will…”) to scaffold evaluative thinking without requiring full language formulation.

	Examples of previous work
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	Year 3/4 – Cycle A – Sticky Knowledge Summary (What the children are expected to know by the end of each year)

	Unit 1: Developing Drawing Skills (Drawing)
	Unit 2: Prehistoric Painting (Mixed Media)
	Unit 3: Abstract Shape & Space (Sculpture & 3D)

	Year 3
Theoretical Knowledge
· Knows that drawings can be built using simple shapes before adding detail.
· Knows that tone can be created using shading from light to dark.
· Knows that pattern and texture can be shown using repeated marks (e.g. dots, lines, cross-hatching).
Practical Knowledge
· Can sketch lightly to block basic shapes before refining details.
· Can use different pencil pressures to create tonal shading.
· Can apply mark-making techniques to represent texture.
Disciplinary Knowledge
· Can explain which techniques they used and why.
· Can identify where tone or texture could be improved in their own work.

	Year 3
Theoretical Knowledge
· Knows that prehistoric artists used natural materials (e.g. soil, plants, charcoal) to make pigments.
· Knows that colour can be applied using tools other than brushes (e.g. fingers, sticks, dabbers).
· Knows that positive and negative prints are created in different ways (e.g. painting the hand vs painting around the hand).
Practical Knowledge
· Can mix basic natural pigments or paints using simple ingredients.
· Can apply colour using alternative tools to create texture.
· Can layer colours or marks to build a background.
Disciplinary Knowledge
· Can describe differences between modern painting and prehistoric methods.
· Can reflect on which tools or materials were most effective for a given effect.

	Year 3
Theoretical Knowledge
· Knows that sculpture is artwork that exists in three dimensions (height, width, depth).
· Knows that abstract sculpture does not need to look like a real object.
· Knows that positive space is the solid part of a sculpture and negative space is the empty part.
Practical Knowledge
· Can join materials using folding, rolling or slotting techniques.
· Can build a freestanding structure using card or found materials.
· Can plan a sculpture using a simple sketch or model.
Disciplinary Knowledge
· Can comment on how stable or balanced a structure is.
· Can explain the choices made when arranging parts of a sculpture.


	Year 4
Theoretical Knowledge
· Knows that composition refers to how elements are arranged on the page.
· Knows that proportion is the relative size of one part compared to another.
· Knows that artists observe real objects closely to improve accuracy.
Practical Knowledge
· Can apply proportion more accurately when sketching objects.
· Can combine different shading techniques smoothly within one drawing.
· Can represent both geometric and organic shapes through refined line and tone.
Disciplinary Knowledge
· Can evaluate how composition affects the success of a drawing.
· Can compare their drawing process to that of an artist or peer.


	Year 4
Theoretical Knowledge
· Knows that tints and tones can be created by adjusting a mixture rather than using pure colour.
· Knows that artists use texture, layering and contrast to suggest depth or realism.
· Knows that artwork can convey ideas, history or storytelling without words.
Practical Knowledge
· Can create controlled tints and tones within a mixed-media surface.
· Can apply paint in layers to build depth or emphasis.
· Can combine drawing and painting techniques within one piece.
Disciplinary Knowledge
· Can explain how choices in colour and texture affect mood or realism.
· Can compare their work to prehistoric artwork and identify similarities or differences in purpose or method.

	Year 4
Theoretical Knowledge
· Knows that scale affects the visual impact of a sculpture.
· Knows that sculptors use repeated forms or modules to create patterns in space.
· Knows that artists such as Anthony Caro and Ruth Asawa explore shape and space in different ways.
Practical Knowledge
· Can construct more complex structures by combining multiple joining methods.
· Can manipulate materials purposefully to create curves, folds and layers.
· Can refine or adapt a structure to improve balance or shape.
Disciplinary Knowledge
· Can evaluate how positive and negative space affects the appearance of a sculpture.
· Can compare their work with an artist’s and identify influences or differences.




	Cycle A 
Y3/4
	Drawing 
Developing drawing skills 
	Mixed Media 
Prehistoric Painting
	Sculpture and 3D 
Abstract shape and space

	Key Vocab
		· artist
· geometric
· line
· refine
· shape
· sketch
· organic
· blend
· even
· tones
· grip
· pressure
· shade
· tone
· mark

	· making
· observation
· observational
· drawing
· pattern
· texture
· inspiration
· line
· materials
· shape
· digital art
· illustrator
· product
· purpose
· style




		· Core Art Terms
· Sketch
· Outline
· Shape
· Proportion
· Scale 
· Scaled up
· Texture
· Tone
· Blend
· Smudge
· Composition
· Materials & Techniques
· Charcoal
· Chalk
· Pastel
	· Pigment
· Flour paste 
· Binder
· Brush 
· Dabber 
· Sponge
· Historical Context Terms
· Prehistoric
· Cave painting
· Handprint
· Positive image
· Negative image




		Core Sculpture Terms
· Sculpture
· Structure
· Three-dimensional (3D)
· Abstract
· Shape
· Form
Construction & Joining Language
· Fold
· Roll
· Slot
· Tab
· Twist
· Balance
· Join
· Secure

	Space & Composition
· Positive space
· Negative space
· Arrangement
· Freestanding
Materials & Tools
· Cardboard
· Tube
· Glue / PVA
· String
· Newspaper roll





	Stepping Stones 1

	Learning Focus: Spotting geometric and organic shapes to build drawings.
Teacher Actions:
· Show real objects or images and model identifying shapes within them (e.g. “The leaf is like an oval with a wiggly edge…”).
· Demonstrate sketching lightly using shapes first, then refining with details.
· Set pupils off to hunt for shapes around the room or in plant samples, sketching what they see.
· Move around prompting with: “Which shapes did you start with? Can you find another hidden shape?”
· End with pupils sharing their starting shapes vs final drawing, reflecting on technique.

	Learning Focus: Identifying features of prehistoric paintings & drawing animals using basic shapes.
Teacher Actions:
· Show cave painting images and ask pupils to spot animals, colours and textures.
· Model breaking an animal into simple shapes before drawing.
· Pupils lightly sketch animals in prehistoric style, outlining in darker pencil and adding earthy colour.
· Lead peer reflection: “What detail could you add or improve?”

	Learning Focus: Joining 2D shapes to create freestanding 3D structures.
Teacher Actions:
· Show examples of sculpture and ask “What makes something 3D?”
· Model folding, rolling and slotting card shapes to make them stand up.
· Let pupils experiment with multiple joining methods using cereal box card.
· Prompt reflection: “Which join was strongest? Which shape stood up best?”


	Stepping Stones 2

	Learning Focus: Controlling pressure to create smooth tone.
Teacher Actions:
· Recap the four shading rules visually and model them live.
· Lead pupils in shading activities from light to dark using side-of-pencil grip.
· Demonstrate applying tone inside a simple shape, moving smoothly between pressure levels.
· Ask reflective questions: “Where is your lightest part? How did you change from light to dark?”
· Finish with pair-talk comparison of tones.

	Learning Focus: Enlarging sketches and using charcoal to create tone and form.
Teacher Actions:
· Recap 2D shapes and model scaling up a small sketch into a large one using basic shapes.
· Show charcoal background rub technique and set up textured paper.
· Pupils sketch, smudge and blend charcoal/chalk to form animal outlines and tone.
· Discuss: “What was easier or harder using charcoal?”

	Learning Focus: Working collaboratively to problem-solve joins on a larger scale.
Teacher Actions:
· Recap previous joins and model rolling newspaper into tubes tightly.
· Lead paired challenge to form triangular pyramid using chosen materials.
· Set task: “Build a free-standing abstract sculpture inspired by playgrounds.”
· Ask “What did you change when something didn’t work?”


	Stepping Stones 3

	Learning Focus: Drawing from real objects with attention to detail.
Teacher Actions:
· Model “looking vs observing” using a real object with magnifying glass.
· Lead an observation relay, encouraging pupils to add new details each turn.
· Demonstrate sketching large and lightly, refining shape accuracy before texture.
· Encourage marks to represent texture and tone (“How would you show bumpiness?”).
· End with sentence starter annotations, e.g. “I made this darker by…”.

	Learning Focus: Exploring materials to create prehistoric-style paints.
Teacher Actions:
· Collect natural items (or provide pre-gathered options) and test mark-making.
· Model mixing flour + water base, then adding natural pigments (spices, soil etc.).
· Pupils experiment in sketchbooks, recording how each colour was made.
· Begin textured cave wall backgrounds ready for next lesson.

	Learning Focus: Identifying positive and negative space and using drawing to plan sculpture.
Teacher Actions:
Show examples and ask pupils to outline positive space in one colour and negative space in another.
Model three drawing challenges: whole structure, only negative space, then mixed.
Guide pairs to plan an abstract sculpture, thinking about shape + joining methods.


	Stepping Stones 4
	Learning Focus: Combining learned techniques imaginatively.
Teacher Actions:
· Read aloud from the Plant Poem, guiding emotional visualisation.
· Collect imaginative vocabulary through group sentence starters.
· Show Yellena James and identify lines, marks, and organic shapes used inventively.
· Model beginning an imaginative plant drawing from a seed using bold lines and marks.
· Call out prompts mid-way (“Add wavy lines! Change pressure!”) to sustain momentum.

	Learning Focus: Applying paint with control to create texture and detail.
Teacher Actions:
· Demonstrate sketching animal lightly on textured surface in proportion.
· Recap natural colours from Lesson 3 and model mixing tints/tones.
· Encourage bold outline, layered texture and fine brush details.
· Reflect: “Could you do this in the dark like cavemen?”

	Learning Focus: Translating plans into constructed 3D form.
Teacher Actions:
· Recap positive vs negative space and model choosing materials from plan.
· Demonstrate folding / slotting / balancing techniques before free construction.
· Encourage adaptation: “What could you change if this doesn’t stand yet?”


	Stepping Stones 5

	Learning Focus: Translating artwork into digital form using tools.
Teacher Actions:
· Display work from Lesson 4 and ask “Which tool would recreate this part digitally?”
· Lead Sketchpad warm-ups, demonstrating how to change brush types, tone and shape.
· Circulate and pause pupils to share digital effects (e.g. fur tool for texture).
· Support export/saving and guide peer-evaluation of digital vs hand-drawn versions.
· Reflect on “What was easier on paper? What was better digitally?”

	Learning Focus: Positive & negative handprints in collaborative artwork.
Teacher Actions:
· Show prehistoric handprints and explain positive vs negative techniques.
· Model dipping hand for positive print and painting around hand for negative.
· Children work in groups to create a shared cave wall of prints in natural colours.
· Discuss: “Why do you think prehistoric people painted hands?”

	Learning Focus: Evaluating and improving with texture and colour.
Teacher Actions:
· Show sculptures by Caro vs Asawa and discuss similarities/differences.
· Ask “How does colour change the sculpture’s effect?”
· Demonstrate adding colour or texture to unite forms.
· End with gallery walk and peer commentary: “What do you like? What could be even better?”


	SEND Adaptations
	· Support accurate observation and visual recall by providing reference sheets, printed close-ups or shape overlays, allowing pupils to compare what they see with what they draw without relying solely on memory.

· Strengthen motor control and mark-making fluency by offering alternative drawing tools such as chunky pencils, graphite blocks or grip sleeves, enabling pupils to focus on artistic intent rather than pencil strain.

· Reduce cognitive overload by scaffolding drawing sequences into clear stages (e.g. “shapes first → outline → tone → texture”), helping pupils to build confidence one layer at a time instead of attempting full accuracy from the start.

· Reinforce understanding of tonal control through visual shading ladders and pressure guides, allowing pupils to self-check whether their light–dark transitions are smooth without needing teacher intervention.

· Encourage peer-supported progress by pairing pupils as ‘Observer’ and ‘Drawer’ partners, where one verbally directs the other (e.g. “lighter here… curve more there…”), making expert thinking audible and shared.

· Provide supported choice by offering structured drawing prompts (e.g. “Choose one leaf shape, one patterned line and one texture to include”), helping pupils with low initiation to begin without reducing challenge.

· Scaffold reflection and metacognitive language by using sentence stems during evaluation such as “I improved this part by…”, “Next time I will…”, enabling all pupils — including those with language needs — to articulate artistic decision-making.

	Provide temporary scaffolds rather than simplified tasks by offering shape templates, tracing frames or partial outlines to reduce initial cognitive load while enabling pupils to access the full artistic process.
Use dual coding and visual sequencing (e.g. step cards for tone building, mixing instructions or handprint methods) to enable pupils to revisit teaching points independently without teacher reliance, supporting working memory limitations.
Promote structured peer interaction by assigning defined roles (e.g. “observer”, “mixer”, “texture expert”) so collaboration becomes purposeful rather than open-ended, allowing pupils to access success through supported modelling.
Adapt inputs not outcomes by providing alternative tools (chunky charcoal sticks, grip sleeves, sponge dabbers or brush-alternatives) that enable pupils to engage with the same objective using more accessible motor pathways.
Break down complex practical sequences through ‘I do → we do → you do’ modelling and timed pause points, allowing pupils to practise one component at a time before progressing to the full process.
Embed metacognitive reflection using sentence stems (“This worked well because…”, “Next time I will…”), helping pupils articulate process rather than just outcome, even where verbal confidence is low.
Maintain challenge while supporting confidence by offering bounded choices (e.g. “Choose one animal and one background texture”) that limit decision fatigue without removing ownership.

	Reduce fine-motor demand by providing pre-cut shapes, partially rolled tubes or slot-ready pieces, allowing pupils to focus on problem-solving rather than physical strain.
Support working memory through visual example boards and step-sequencing diagrams, enabling pupils to revisit folding, slotting and joining options without relying on teacher reteaching.
Promote structured collaboration by assigning defined team roles (e.g. “roller”, “connector”, “stabiliser”), helping less confident pupils participate meaningfully through shared responsibility rather than open-ended teamwork.
Minimise overwhelm by breaking construction into timed build phases (e.g. “Form one structure base → pause check → add verticals → pause again”), giving space for regulation and feedback before escalation.
Offer adaptive tools and materials such as larger-scale card, thicker grip tools or junk-modelling bases, allowing all pupils to access the same learning intention through different levels of physical control.
Model evaluative thinking using sentence stems like “This join worked because…” or “I changed it when…”, embedding metacognitive reflection even in pupils with limited language confidence.
Provide bounded creative choice by offering structured prompts (e.g. “Choose one curved shape and one folded shape to include”), retaining ownership while narrowing decision load.


	Examples of previous work
	New unit so not yet available
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	Year 5/6 – Cycle A – Sticky Knowledge Summary (What the children are expected to know by the end of each year)

	Unit 1: Depth, Emotion and Movement
	Unit 2: Portraits
	Unit 3: Interactive Installation

	Year 5
Theoretical Knowledge
· Knows that artists can show movement through directional lines, repeated forms or blurred edges.
· Knows that depth can be created using overlapping shapes, foreground/background placement or tonal contrast.
· Knows that colour, line and brushstroke can be used to express emotion.
Practical Knowledge
· Can use line and shading to suggest movement or speed.
· Can layer tones or colours to create a sense of depth or distance.
· Can experiment with expressive brushwork or mark-making to show feeling.
Disciplinary Knowledge
· Can explain how movement or emotion is suggested in their own or others’ work.
· Can reflect on which artistic choices were most effective and why.

	Year 5
Theoretical Knowledge
· Knows that proportions of the face follow common guidelines (e.g. eyes halfway down, spacing between features).
· Knows that portraits can reveal personality, status or emotion through expression, pose or colour.
· Knows that artists use different styles (realistic, stylised, abstract) to represent identity.
Practical Knowledge
· Can sketch basic facial proportions with increasing accuracy.
· Can use shading to define features and create form.
· Can select colours or materials deliberately to reflect character or mood.
Disciplinary Knowledge
· Can explain how visual choices (e.g. pose, colour, expression) affect interpretation of a portrait.
· Can compare different portrait styles and express preferences with reasons.
	Year 5
Theoretical Knowledge
· Knows that an installation is an artwork that occupies space and is often experienced by moving around or through it.
· Knows that interactive art invites the viewer to participate, respond or change the work.
· Knows that materials and location affect how an installation is received.
Practical Knowledge
· Can plan an installation that encourages audience interaction (e.g. adding, moving or responding).
· Can construct 3D components using appropriate joining and fixing methods.
· Can adapt or modify the work based on testing or peer response.
Disciplinary Knowledge
· Can explain how viewers are meant to interact with the artwork.
· Can reflect on how different audiences might experience the installation differently.


	Year 6
Theoretical Knowledge
· Knows that perspective and scale affect how depth is perceived.
· Knows that contrast between sharp and soft edges can suggest focus or motion.
· Knows that artists use abstraction or distortion to exaggerate emotion or energy.
Practical Knowledge
· Can apply perspective or scale changes to enhance depth.
· Can combine multiple techniques (e.g. smudging, repetition, directional marks) to show motion.
· Can intentionally exaggerate elements for dramatic effect.
Disciplinary Knowledge
· Can evaluate the emotional impact of an artwork and justify their interpretation.
· Can compare how different artists convey movement or energy and identify influences in their own work.

	Year 6
Theoretical Knowledge
· Knows that perspective and angle affect how a portrait is perceived (e.g. profile, three-quarter view, dramatic lighting).
· Knows that symbolism can be used within portraits to communicate deeper meaning (e.g. objects, background elements).
· Knows that portraits can challenge stereotypes or celebrate individuality.
Practical Knowledge
· Can draw facial features at varying angles with greater accuracy.
· Can refine shading, texture and contrast for realism or emphasis.
· Can incorporate symbolic elements to communicate identity or narrative.
Disciplinary Knowledge
· Can evaluate how successfully a portrait communicates identity or message.
· Can analyse an artist’s portrait and identify their stylistic influences in their own work.

	Year 6
Theoretical Knowledge
· Knows that installations can address themes such as environment, identity or community.
· Knows that scale, sound, light or movement can alter the emotional impact of an installation.
· Knows that temporary or evolving artwork can still carry meaning.
Practical Knowledge
· Can design installations with purposeful audience pathways, roles or responses.
· Can combine multiple materials or technologies to enhance sensory experience.
· Can refine structure, stability or interaction based on observation and feedback.
Disciplinary Knowledge
· Can evaluate how successfully an installation communicates its intended theme or message.
· Can compare their installation to the work of known installation artists and identify influence or contrast.







	Cycle A 
Y5/6
	Drawing 
Year 5
Depth, emotion and movement 
	Mixed Media 
Year 5
Portraits
	Sculpture and 3D 
Year 5
Interactive installation

	Key Vocab
		Movement & Emotion Terms
Movement
Gesture / Gestural
Emotion
Expressive
Fluid / Dynamic
Drawing & Mark-Making Terms
Line
Curve
Zigzag
Stroke
Tone
Texture

	Depth & Composition Terms
Foreground
Middle ground
Background
Focal point
Proportion
Composition
Balance
Printmaking Terms
Print
Printing plate
Ink / Roller
Carve / Cut
Pressure




		Portrait Language
portrait 
self-portrait 
continuous line 
likeness 
expression
Text & Layout
composition
outline
scale 
spacing 
placement

	Mixed Media & Technique
collage 
paint wash 
layer 
texture 
transfer 
print
Mood & Interpretation
contrast 
emphasis 
identity 
emotion 
symbolism




		Installation & Space
installation
immersive
interactive
environment
space
Structure & Construction
module
assemble
join
freestanding
suspend

	Audience & Experience
pathway
reaction
atmosphere
intention
participation
Evaluation & Reflection
impact
emotion
feedback
revise
improve





	Stepping Stones 1

	Learning Focus: Using expressive lines and gestural mark making to represent movement.
· Teacher Actions:
· Play movement video and ask “How could you draw what you see using lines?”
· Model quick gestural sketches using curves, zigzags, spirals.
· Provide large paper or sketchbooks and ask pupils to respond freely to movement.
· Optional: Pupils take turns acting movement while others sketch.
· Reflect: “Which type of line showed fast movement? Slow movement?”

	Learning Focus: Developing a portrait through continuous line drawing and integrating text creatively.
Teacher Actions:
· Ask pupils to draw a self-portrait using continuous line, using mirrors or photographs.
· Model tracing text over the portrait outline using poetry or descriptive word lists, positioning words to match facial features.
· Encourage variation in text size, placement and style to enhance expression.
· Demonstrate outlining final portrait text in fine black pen for clarity.
· Model creating a painted or collaged background for use in Lesson 2.

	Learning Focus: Understanding installation art as immersive, interactive sculpture.
· Teacher Actions:
· Show examples of installation art and ask: “How is this different from normal sculptures?”
· Discuss how artists use space, sound, light or movement to change how people feel.
· Model annotating images with “What do you experience?” vs “What do you see?”
· Lead pupils to brainstorm themes that could be turned into an installation (e.g. calm, chaos, hope, nature).


	Stepping Stones 2

	Learning Focus: Using line variation to express feelings in drawings.
Teacher Actions:
· Display Charlie Mackesy artwork and ask “How do you know how they feel without faces?”
· Lead children in memory sketch annotations, connecting emotion → type of line.
· Model felt tip + water technique to show emotional tone.
· Pupils sketch a memory using chosen marks to express mood.
· Reflect using sticky notes: “One word that describes your emotion.”

	Learning Focus: Redrawing or transferring portraits onto textured or painted backgrounds.
Teacher Actions:
· Demonstrate printing, tracing or monoprint methods to transfer the portrait onto the prepared background.
· Show how different backgrounds change mood and ask: “Does this make you look bold, calm or powerful?”
· Encourage pupils to adjust contrast, outline and positioning as needed to enhance impact.
· Prompt reflection: “Where do you want the viewer to look first?”

	Learning Focus: Designing an installation with audience interaction in mind.
Teacher Actions:
· Model drawing a plan from bird’s-eye and person-view, showing where people will walk or stand.
· Ask pupils to consider: “What should people do inside it? Look? Touch? Listen? Move?”
· Guide pupils to annotate plans with instructions or effects (e.g. “Step here → lights up”).
· Facilitate peer feedback: “What would you feel if you entered this?”


	Stepping Stones 3

	Learning Focus: Creating foreground, middle ground and background using tone and proportion.
Teacher Actions:
· Display depth example and ask pupils to identify foreground vs background.
· Model adding tone and mark variation to show distance (e.g. darker/lighter).
· Pupils refine their memory sketch by layering depth.
· Reflect: “What did you push forward? What did you send into the background?”

	Learning Focus: Analysing portrait styles and understanding how artists communicate identity.
Teacher Actions:
· Display a range of portraits (historic and modern) and guide pupils to compare expression, style and technique.
· Model annotation using descriptive vocabulary (e.g. “calm”, “intense”, “abstract”).
· Ask pupils to create two small experimental portraits in contrasting styles (e.g. smooth vs textured, realistic vs abstract).
· Lead discussion: “Which style feels most like you?”


	Learning Focus: Building sculptural elements that respond to space or audience.
Teacher Actions:
· Recap joining and structure techniques and demo how to scale elements safely.
· Organise pupils into teams to build modular components (e.g. panels, hanging shapes, tunnels).
· Prompt problem-solving: “How will this stand? What happens if someone touches it?”
· Encourage testing and revising constructions mid-build.


	Stepping Stones 4
	Learning Focus: Redrawing with composition and printmaking cuts in mind.
· Teacher Actions:
· Show examples and ask “What makes a strong focal point?”
· Model tracing previous sketch as print plan, exaggerating line thickness and texture.
· Pupils annotate “This line will be cut deeper / lighter”.
· Partner critique: “Where will the eye go first?”

	Learning Focus: Experimenting with collage, paint and layering to alter identity and expression.
Teacher Actions:
· Demonstrate cutting, rearranging or layering copies of their portrait to distort or exaggerate features.
· Encourage pupils to add expressive elements using torn paper, paint, text or symbols.
· Prompt creative risk-taking: “What happens if you cover part of the face? What story does it tell now?”
· Facilitate pair discussion: “How has your expression changed?”

	Learning Focus: Arranging components to control movement, atmosphere and experience.
Teacher Actions:
· Model laying out floor tape or markers to test space flow.
· Guide pupils to place and adjust structures, asking: “Where will people go first?”
· Encourage role-play walkthroughs: “Act like a visitor — what do you notice first?”
· Support group decision-making on positioning and sequencing.


	Stepping Stones 5

	Learning Focus: Translating drawn marks into print using tools and pressure.
Teacher Actions:
· Demonstrate safe lino/polystyrene cutting and ink rolling.
· Pupils cut, ink and print multiple variations.
· Encourage experimentation: “Change colour / pressure—what happens?”
· Reflect alongside original drawings: “What changed from drawing to print?”
	Learning Focus: Combining composition, identity and media control in a resolved artwork.
Teacher Actions:
· Model selecting consistent materials or colours to unify the portrait.
· Demonstrate final refinement using outlines, highlights or focal contrasts.
· Support pupils to mount or display their portrait with intent.
· Lead reflection: “What does your portrait communicate about you?”

	Learning Focus: Evaluating impact through audience perception.
Teacher Actions:
· Invite another class or group to walk through the installation while pupils observe.
· Lead reflective questioning: “Did the audience react how you wanted?”
· Ask pupils to write or speak one sentence about the feeling they tried to create.
· Finish with gallery reflection: “Would you change anything next time?”


	SEND Adaptations
	· Support motor control and tool fluency by offering grip adaptations, larger drawing tools or pre-textured brushes, ensuring pupils can engage with expressive mark making without being limited by fine-motor constraints.

· Reduce cognitive load by scaffolding each drawing stage visually (e.g. Movement → Emotion → Depth → Composition → Print), helping pupils process one idea at a time rather than holding multiple concepts in working memory.

· Embed structured collaboration by using paired roles such as “mark maker” and “movement spotter” or “artist” and “model”, allowing pupils to rehearse artistic thinking aloud before applying it independently.

· Enable supported independence by providing prompt sheets or partially completed templates (e.g. emotion word banks, tracing overlays or foreground-background guides) that reduce initiation barriers without lowering cognitive demand.

· Encourage metacognitive awareness through sentence stems like “I chose this line because…” or “I made it darker to…”, helping pupils articulate intention even when descriptive vocabulary is still developing.

· Maintain challenge while managing overwhelm by offering bounded choice tasks (e.g. “Choose one emotion and two types of line to show it”) so that decision-making is structured rather than open-ended.

· Build fluency through deliberate practice loops, allowing pupils to repeat the same action (e.g. gestural sketching or print rolling) multiple times before committing to a final version—reinforcing success through rehearsal, not correction.


	· Provide scaffolds rather than separate tasks by using tracing overlays, photo templates or partial portrait outlines, ensuring all pupils access the same artistic intention while reducing initial barriers to entry.

· Reduce intrinsic cognitive load by sequencing the creative process into clearly modelled micro-stages (e.g. draw → add text → transfer → experiment → refine), allowing pupils to process one concept at a time rather than holding multiple artistic decisions simultaneously in working memory.

· Embed explicit strategy instruction by verbalising decision-making while modelling (e.g. “Here I’m choosing thicker letters because I want this word to stand out — I’ll place it near the eyes to draw attention”), making expert thought processes visible and repeatable.

· Use structured collaborative roles — such as drawer / describer or collager / evaluator — to enable pupils to rehearse artistic language verbally before applying it independently, supporting both oracy development and metacognitive articulation.

· Offer adaptive resourcing through modality variation, allowing pupils to choose from brush pens, markers, digital overlays or sponge dabbers so that fine-motor limitations do not limit conceptual ambition.

· Build self-efficacy through successive approximations, encouraging pupils to trial risky ideas on tracing layers or scrap paper before committing — reinforcing that experimentation is a planned strategy, not a mistake.

· Facilitate guided reflection using sentence stems such as “I changed this part because…” or “This material makes it feel more…”, enabling all pupils — including those with language or writing barriers — to verbalise artistic intent.

	· Provide scaffolds for conceptual understanding by using annotated photo references and sentence stems such as “An installation is different from a sculpture because…”, enabling pupils to articulate abstract definitions without cognitive overload.

· Reduce extraneous load by breaking the design process into clearly defined phases (e.g. Experience → Plan → Build → Assemble → Reflect), allowing pupils to engage with one design decision at a time rather than holding multiple criteria in working memory.

· Use structured collaborative roles such as “designer”, “builder”, “tester” or “tour guide” to ensure group work is purposeful rather than chaotic, allowing quieter or anxious pupils to participate through specific responsibility rather than open expectation.

· Offer adaptive resourcing by providing lightweight construction options (e.g. card tunnels instead of heavy crates) and alternative creation modes (digital mockup, voice-recorded idea, labelled sketch) so that all pupils can contribute at a meaningful level.

· Embed metacognitive dialogue by prompting pupils to verbalise intent during making with stems such as “I want people to feel…” or “This should make them…”, reinforcing that artistic decisions have purpose, not guesswork.

· Support motor or spatial challenges by allowing pupils to lead in layout planning or annotation roles rather than physical assembly, ensuring inclusion without diluting challenge.

· Encourage experimentation through low-stakes rehearsal — allowing pupils to prototype interactions using temporary materials (paper footprints, sound effects, masking tape outlines) before committing to full build, promoting resilience rather than avoidance.


	Examples of previous work
	New unit so no new work to show yet.
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	Year 1/2 – Cycle B – Sticky Knowledge Summary (What the children are expected to know by the end of each year)

	Unit 1:Drawing 
Understanding tone and texture
	Unit 2:Mixed Media 
Life in colour
	Unit 3: Sculpture and 3D 
Map it out

	Year 1
Theoretical Knowledge
· Knows that tone refers to how light or dark something appears.
· Knows that texture can be real (touchable) or implied (drawn to look like a surface).
· Knows that different tools make different types of marks (e.g. soft vs scratchy).
Practical Knowledge
· Can press lightly or heavily to change the darkness of a mark.
· Can use lines, dots and patterns to show texture.
· Can explore different tools (pencil, crayon, chalk) to compare effects.
Disciplinary Knowledge
· Can talk about which tone or texture they like and why.
· Can say how an artist has shown rough, smooth or soft areas.

	Year 1
Theoretical Knowledge
· Knows that colours can make you feel happy, calm, excited or sad.
· Knows that warm colours (red, orange, yellow) and cool colours (blue, green, purple) have different effects.
· Knows that collage materials can be chosen for their colour or texture.
Practical Knowledge
· Can sort materials by colour.
· Can layer paper, fabric or paint to build an image.
· Can arrange colours in patterns or groups.
Disciplinary Knowledge
· Can explain why they chose certain colours (e.g. “because it’s bright / gentle”).
· Can talk about which colours stand out most in an artist’s work.

	Year 1
Theoretical Knowledge
· Knows that maps represent places from above (bird’s-eye view).
· Knows that 3D models can show real or imaginary places.
· Knows that different materials can stand for different features (e.g. cotton wool for clouds).
Practical Knowledge
· Can build simple forms by stacking, folding or sticking materials.
· Can place objects to represent parts of a map (e.g. hills, rivers, buildings).
· Can work with cardboard, paper or found materials to create structure.
Disciplinary Knowledge
· Can explain what their model shows.
· Can comment on what was easy or tricky to build.


	Year 2
Theoretical Knowledge
· Knows that shading can make an object look 3D.
· Knows that different textures can be layered or combined in one drawing.
· Knows that artists choose tone and texture to suggest material (e.g. fur vs metal).
Practical Knowledge
· Can blend shading smoothly using controlled pressure or smudging.
· Can mix mark-making techniques to show more than one texture.
· Can draw an object with attention to its surface qualities.
Disciplinary Knowledge
· Can explain how tone or texture changes an artwork’s appearance.
· Can compare two drawings and comment on how realistic or expressive they are.

	Year 2
Theoretical Knowledge
· Knows that colours can be combined to create harmony or contrast.
· Knows that artists use mixed media to create richer surfaces.
· Knows that background and foreground colours affect how an object stands out.
Practical Knowledge
· Can layer and overlap different materials neatly and deliberately.
· Can combine drawing, painting and collage in one piece.
· Can select colours for a specific effect (e.g. calm / bold / energetic).
Disciplinary Knowledge
· Can evaluate whether their colour choices matched their intention.
· Can discuss how different materials change the feel of an artwork.

	Year 2
Theoretical Knowledge
· Knows that scale means how big or small features are compared to each other.
· Knows that 3D maps can show height, distance or terrain.
· Knows that symbols or colours can represent different land types (e.g. blue for water).
Practical Knowledge
· Can plan and arrange materials thoughtfully to represent real features.
· Can join materials securely using tabs, flaps or supports.
· Can adjust or strengthen parts that are unstable.
Disciplinary Knowledge
· Can describe how someone else would use or read their map.
· Can suggest improvements to make the model clearer or stronger.







	Cycle B
Y1/2 
	Drawing 
Understanding tone and texture

	Mixed Media 
Life in colour
	Sculpture and 3D 
Map it out

	Key Vocab
	Mark-Making & Texture
mark · scratchy · bumpy · smooth · rough · soft · jagged · dotted · wavy
Tone & Pressure
light · dark · shade · pressure · gradient · soft · heavy
Drawing Process
outline · layer · repeat · control · surface

	Colour Mixing
primary · secondary · mix · blend · tint · shade
Texture & Mark-Making
smooth · rough · bumpy · scratchy · dotted · swirly
Painting & Tools
brush · sponge · dab · stroke · layer
Collage & Composition
tear · cut · overlap · arrange · contrast

	Map & Journey Terms
map · route · pathway · direction · symbol · landmark
Line & Pattern Types
straight · wavy · dashed · zigzag · curved
Printing & Texture Terms
press · stamp · layer · collage · overlap
Evaluation Language
choose · represent · change · explain · improve


	Stepping Stones 1

	· Learning Focus: Discovering different types of marks and linking them to textures and emotions.
· Teacher Actions:
· Introduce a range of mark-making tools and demonstrate how each creates different types of lines (smooth, rough, scratchy, soft).
· Ask pupils to match textures to feelings (e.g. “Which mark feels angry? Which one feels calm?”).
· Lead pupils to explore marks freely across a page, filling space with as many variations as possible.
· Encourage reflection: “Which marks did you like best and why?”

	· Learning Focus: Learning how to mix primary colours to create secondary colours.
· Teacher Actions:
· Demonstrate mixing red, blue and yellow to create green, orange and purple, modelling careful control of paint amounts.
· Provide pupils with paint palettes and guide them to record their colour discoveries in rows or blobs.
· Prompt pupils to label or name their colours, encouraging descriptive language (e.g. “sunset orange”, “grassy green”).
· Lead reflection: “Which colour was easiest to make? Which was hardest?”

	· Learning Focus: Understanding maps as creative representations rather than just technical diagrams.
· Teacher Actions:
· Show a range of maps (real and artistic) and ask: “What do these show? How are they different?”
· Lead a floor mapping activity, where pupils walk or trace an imagined journey.
· Model drawing a simple map from memory using symbols rather than detailed pictures.
· Encourage pupils to tell the story of their route, explaining “This mark means…”


	Stepping Stones 2

	· Learning Focus: Representing real-life textures through drawing techniques.
· Teacher Actions:
· Provide real objects (e.g. leaf, stone, wood, fabric) and ask pupils to describe their texture using words first.
· Model drawing textures using repetitive marks (dots for bumpy, zigzags for rough, spirals for soft).
· Challenge pupils to fill boxes with different textures, matching each to a labelled object.
· Lead peer comparison: “Which marks look scratchy? Which look smooth?”

	· Learning Focus: Observing and collecting real-life examples of colour and texture.
· Teacher Actions:
· Take pupils on an indoor or outdoor colour and texture hunt using swatch cards or sticky strips.
· Ask pupils to match found objects to primary and secondary colours.
· Model describing textures using words and gestures (e.g. “rough like sandpaper”).
· Record findings in sketchbooks using rubbings, swatches or drawn marks.

	· Learning Focus: Creating symbols and pathways to represent meaningful places or journeys.
· Teacher Actions:
· Model choosing three special places and represent each using simple shapes or icons instead of words.
· Demonstrate joining them with different types of pathways (straight, zigzag, dashed).
· Support pupils to compose their own map layout, planning before committing to final page.
· Ask: “If someone else saw your map, would they understand your journey?”


	Stepping Stones 3

	· Learning Focus: Understanding light and dark through shading.
· Teacher Actions:
· Demonstrate how changing pressure on a pencil creates darker or lighter tones.
· Model light-to-dark gradient strips and ask pupils to repeat the process slowly.
· Guide pupils to shade inside simple shapes, keeping tone smooth and controlled.
· Prompt: “Where is your darkest part? Where could it be lighter?”

	· Learning Focus: Creating texture using different tools and techniques.
· Teacher Actions:
· Demonstrate using brushes, sponges, card edges and fingers to apply thick and thin paint.
· Encourage pupils to experiment on strips or tiles, filling each with a different texture effect.
· Ask pupils to name each texture (e.g. “scratchy”, “spotty”, “fluffy”) and sort them by smooth vs rough.
· Display textures as a class “texture dictionary” on the wall or table.

	· Learning Focus: Creating textured stamps to represent symbols or features from the map.
· Teacher Actions:
· Demonstrate scratching or pressing patterns into foam/card to create relief.
· Show how to ink and print repeatedly, experimenting with direction and layering.
· Ask pupils to choose one symbol from their map to translate into a print tile.
· Model printing onto strips or backgrounds ready for assembly in next lesson.


	Stepping Stones 4
	· Learning Focus: Representing an object using both mark-making and tone.
· Teacher Actions:
· Model choosing one object and sketching it lightly first, focusing on outline.
· Demonstrate using both tone (pressure) and texture (marks) to describe its surface.
· Encourage pupils to work slowly, building layers gradually rather than rushing.
· Ask reflective questions: “Which part needed darker tone? Which part needed more marks?”

	· Learning Focus: Selecting and arranging colours and textures to create a composition.
· Teacher Actions:
· Model tearing or cutting their textured and coloured pieces into shapes.
· Demonstrate placing before sticking, discussing balance and contrast (“Does the orange stand out more next to purple or green?”).
· Support pupils to compose their artwork with overlapping and layering.
· Encourage pupil talk during arrangement: “Why did you put that piece there?”


· 
	· Learning Focus: Turning individual print elements into a full artwork.
· Teacher Actions:
· Show how to arrange printed tiles or strips like roads, rivers or borders.
· Demonstrate tearing, overlapping or rotating prints for effect.
· Support pupils to build their final map collage, adding pathways and labels if needed.
· Prompt with: “Does your map make sense when viewed from above?”


	Stepping Stones 5

	· Learning Focus: Applying all techniques in a controlled final piece.
· Teacher Actions:
· Provide pupils with a choice of object or image and ask them to plan where tone and texture will go.
· Recap success criteria: clear outline, correct light/dark, marks that match how it feels.
· Model adding final details or outlines to sharpen form.
· End with peer feedback: “What did they do well with texture? What could they add more of?”



	· Learning Focus: Enhancing a collage with drawn or painted detail and evaluating outcomes.
· Teacher Actions:
· Demonstrate adding fine detail using pens or thin brushes to highlight or outline sections.
· Encourage pupils to look from a distance then up close, adjusting as needed.
· Lead class gallery walk and prompt reflection: “Which part are you proudest of? Which colour stands out the most?”
· Support verbal or written evaluation using stems (e.g. “My collage feels… because…”).

	· Learning Focus: Sharing artwork publicly and evaluating communication.
· Teacher Actions:
· Display all maps together and lead a walkthrough as if exploring different places.
· Encourage pupils to explain their journey or symbols to a partner/class.
· Ask questions such as “What part are you most proud of?” / “What would you change next time?”
· Support pupils to write or dictate a map title or short description.


	SEND Adaptations
	· Provide scaffolds instead of separate tasks by offering tracing frames, texture swatches or partial outlines so pupils can access the same learning goal without being restricted by drawing confidence.

· Reduce cognitive load through clear visual sequencing of drawing stages (outline → tone → texture), allowing pupils to focus on one artistic decision at a time rather than juggling multiple elements simultaneously.

· Embed explicit strategy modelling by verbalising pencil pressure decisions aloud (e.g. “I press lightly here because this part is shiny — I press harder here because it’s darker”), helping pupils internalise tonal reasoning rather than copying.

· Offer adaptive mark-making tools such as chunky pencils, sponge dabbers or crayon rubbers for pupils with motor challenges, ensuring the concept of tone and texture remains accessible regardless of tool control.

· Use structured peer dialogue where one pupil describes and another draws the texture (“Make it rougher… now lighter here”), rehearsing metacognitive awareness through spoken instruction before independent application.

· Support self-evaluation through sentence stems and guided reflection such as “I made this part dark because…” or “This line looks rough because…”, embedding confidence in decision-making rather than perfection of outcome.

· Encourage successive approximation by allowing pupils to test marks or tones on scrap strips before committing to their final drawing, framing experimentation as strategy rather than error.

	· Provide scaffolds rather than simplified tasks by offering pre-mixed colour strips, sponge alternatives or partially filled texture templates, enabling pupils to access full artistic intent without being limited by fine-motor or sequencing demands.

· Reduce cognitive load by structuring the creative journey into small, explicitly modelled phases—mix, record, collect, create, compose—allowing pupils to focus on one decision at a time rather than juggling multiple expectations.

· Embed explicit strategy modelling, narrating choices aloud (e.g. “I’m choosing a lighter colour here so the darker one stands out more”) so that pupils understand not just what to do, but why.
· Use structured peer dialogue by pairing pupils as “texture describer and texture maker” or “colour finder and colour matcher”, reinforcing vocabulary through purposeful collaboration rather than open-ended conversation.

· Offer adaptive tools and material formats, such as grip-friendly brushes, sponge dabbers or large collage pieces, ensuring engagement with colour and texture regardless of dexterity.

· Encourage metacognitive awareness through sentence stems such as “I mixed this colour because…” or “This texture feels like…”, embedding reflective language without requiring full sentence formulation.

· Normalise experimentation through low-stakes rehearsal, allowing pupils to test colours or textures on scrap before applying them, framing trial and refinement as strategy rather than mistake.

	· Support conceptual understanding by using real-world physical experiences before drawing, such as walking imagined pathways on the floor or tracing routes with bodies, reducing abstraction before committing to paper.

· Reduce cognitive load by scaffolding map creation into clear micro-decisions — choose places → invent symbols → connect with pathways — allowing pupils to work sequentially rather than holding all elements in mind at once.

· Provide visual support prompts such as symbol banks, pathway style cards and layout examples so that pupils can reference strategy rather than rely on recall, promoting independence rather than dependence on adult direction.

· Offer adaptive access to printmaking through pre-scored foam, thicker tools or ready-textured materials for pupils with fine motor limitations, ensuring participation in the same process rather than being given a lesser alternative.

· Use structured peer interaction by pairing pupils as “map maker” and “navigator”, where one explains their symbols and the other interprets them, embedding communication and reinforcing clarity of visual storytelling.

· Embed metacognitive reflection through sentence stems such as “I chose this symbol because…” or “This path is zigzag because…”, helping pupils to verbalise intention without needing full written fluency.

· Encourage incremental success by allowing mark testing on scrap paper before printing or sticking, framing trial and adjustment as strategic refinement, not correction.


	Examples of previous work
	
New unit so no new work to show yet
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	Year 3/4 – Cycle B – Sticky Knowledge Summary (What the children are expected to know by the end of each year)

	Unit 1: Drawing 
Understanding tone and texture

	Unit 2: Mixed Media 
Life in colour
	Unit 3: Sculpture and 3D 
Map it out

	Year 3
Theoretical Knowledge
· Knows that tone is created by varying pressure, shading or layering.
· Knows that texture can be represented through repeated marks and patterns.
· Knows that proportion refers to the size of one part of an object compared to another.
Practical Knowledge
· Can use controlled pressure to create a range of tones.
· Can apply different mark-making techniques to show texture.
· Can sketch basic objects with attention to relative size.
Disciplinary Knowledge
· Can explain how artists use tone and texture to show form.
· 

	Year 3
Theoretical Knowledge
· Knows that light and dark (contrast) can create mood or focus.
· Knows that reflective, rough or smooth materials affect how light is seen.
· Knows that shadows are created when light is blocked.
Practical Knowledge
· Can layer pale and dark materials to create contrast.
· Can combine chalks, pastels or collage to build light and shaded areas.
· Can choose materials based on how they react to light.
Disciplinary Knowledge
· Can describe how light and shadow change the feel of an artwork.
· Can compare artworks that use strong contrast and say which is more effective.

	Year 3
Theoretical Knowledge
· Knows that natural forms (e.g. leaves, shells, bark) can inspire sculpture.
· Knows that fabrics and fibres can be reshaped, twisted or layered.
· Knows that sculpture can be soft, flexible or tactile rather than rigid.
Practical Knowledge
· Can manipulate fabric or natural materials using folding, wrapping or binding.
· Can layer materials to build up texture or form.
· Can create a freestanding or hanging structure.
Disciplinary Knowledge
· Can describe how their work is inspired by nature.
· Can reflect on how the choice of material affects how the sculpture feels or looks.


	Year 4
Theoretical Knowledge
· Knows that highlights and shadows help objects appear three-dimensional.
· Knows that scale and perspective affect how proportion is perceived.
· Knows that artists observe carefully to improve realism.
Practical Knowledge
· Can blend or layer shading to create smooth tonal gradients.
· Can refine proportions by comparing parts while drawing.
· Can combine tone and texture within one drawing for realism or effect.
Disciplinary Knowledge
· Can evaluate their work against a reference image or artist example.
· Can justify choices made when exaggerating or altering proportion.

	Year 4
Theoretical Knowledge
· Knows that chiaroscuro is the dramatic use of light and shadow.
· Knows that different lighting angles change how objects appear.
· Knows that artists use contrast to direct attention.
Practical Knowledge
· Can create strong contrast deliberately to highlight a focal point.
· Can blend or smudge materials to soften shadow edges.
· Can combine painted and drawn elements to enhance lighting effects.
Disciplinary Knowledge
· Can explain how contrast changes the atmosphere of a piece.
· Can analyse how an artist has used light to guide the viewer’s eye.

	Year 4
Theoretical Knowledge
· Knows that textile artists and sculptors use repetition and pattern to reflect natural structures.
· Knows that materials can be chosen for aesthetic or symbolic reasons (e.g. rough vs smooth).
· Knows that negative space plays a role in how sculpture is viewed.
Practical Knowledge
· Can combine multiple fibres or found materials into a unified structure.
· Can experiment with joining or suspending materials for effect.
· Can refine a structure to improve strength or design.
Disciplinary Knowledge
· Can evaluate how successfully their sculpture represents nature or texture.
· Can compare their approach to that of a textile or environmental artist.









	Cycle B
Y3/4 
	Drawing 
Exploring tone, texture and proportion
	Mixed Media 
Light and Dark
	Sculpture and 3D 
Fabric of nature

	Key Vocab
	Tone & Shading
tone · light · dark · shadow · highlight · shading · gradient
Texture & Mark-Making
texture · cross-hatching · pattern · smooth · rough · scribble
Proportion & Composition
proportion · balanced · unbalanced · exaggerated · realistic · focal point · space
Collage & Layering
layer · overlap · refine · arrange · composition

	Tone & Colour Mixing
tint · shade · blend · gradient · contrast · highlight · shadow
Painting Tools & Techniques
brush · sponge · dab · layer · dry brush · wash · stipple
Form & Composition
still life · foreground · background · light source · composition · placement
Reflection Language
lighter · darker · smoother · rougher · stronger · softer

	Natural Forms & Observation
leaf · vein · curve · stem · pattern · texture
Drawing & Pattern Techniques
outline · silhouette · repeat · rotate · mirror · motif
Materials & Methods
batik · glue line · collage · trace · press
Design & Evaluation Language
symmetry · balance · arrangement · product · surface


	Stepping Stones 1

	· Learning Focus: Using varied pressure and shading techniques to make flat shapes appear three-dimensional.
· Teacher Actions:
· Demonstrate how light, medium and dark shading can make a flat object appear rounded.
· Model shading from dark to light using smooth pencil strokes and blending.
· Provide simple shapes (e.g. sphere, cone, ribbon) and ask pupils to replicate tonal changes.
· Prompt reflection: “Where is the light hitting? Where is the darkest part?”

	· Learning Focus: Understanding how to lighten and darken a colour using white and black.
· Teacher Actions:
· Demonstrate mixing a base colour with white to create tints and black to create shades.
· Guide pupils to record a gradient strip, keeping transitions smooth.
· Ask pupils to label which colour feels lighter, darker, warmer or colder.
· Prompt discussion: “When might an artist use a lighter version? Or a darker one?”

	· Learning Focus: Observing natural forms and identifying shapes, colours and textures for pattern-making.
· Teacher Actions:
· Present rainforest imagery or physical plants and ask: “What shapes repeat? What textures stand out?”
· Model sketching key features without focusing on detail, just outline and pattern.
· Encourage pupils to label or annotate their sketches with texture words.
· Guide discussion: “What could be turned into a repeating pattern?”


	Stepping Stones 2

	· Learning Focus: Combining lines and marks to show both texture and tone.
· Teacher Actions:
· Display artwork examples (Nicola McBride, Sarah Graham) and identify marks used to show texture.
· Model cross-hatching, dots, zigzags, scribbles to build dark and light areas.
· Lead pupils through texture boxes—filling each square with a different pattern that shows tone.
· Encourage comparison: “Which marks look rough? Which look smooth?”

	· Learning Focus: Using tone to make flat shapes appear rounded or solid.
· Teacher Actions:
· Display simple 3D forms (sphere, cylinder, cone) and model where light would hit and where shadows fall.
· Demonstrate painting from shadow to light using blended tints and shades.
· Guide pupils to apply tone around an object rather than filling it flatly.
· Ask: “Which side looks closer? Which part sinks back?”

	· Learning Focus: Re-drawing the same natural object using different techniques and perspectives.
· Teacher Actions:
· Demonstrate dividing the page into four sections and drawing the same image differently in each (e.g. outline, close-up texture, silhouette, expressive line).
· Emphasise variation rather than accuracy, encouraging experimentation.
· Support pupils individually to choose their strongest section.
· Prompt reflection: “Which view would work best in a pattern?”


	Stepping Stones 3

	· Learning Focus: Observing how the size of parts compare within a whole image.
· Teacher Actions:
· Show examples of balanced vs exaggerated proportions in artwork.
· Provide discussion cards and support pupils to identify where proportion is realistic or distorted.
· Model annotating artwork using words like “too big”, “balanced”, “stretched”.
· Facilitate partner presentations: “Which part is largest? Why does that matter?”

	· Learning Focus: Experimenting with different tools and strokes to create textures and effects.
· Teacher Actions:
· Demonstrate using brush, sponge, finger, cloth or dry/wet brush to create a variety of textures.
· Lead pupils to fill a sheet with test patches, naming each effect (e.g. “scratchy brush”, “cloud sponge”).
· Encourage layering techniques (thin over thick, rough over smooth).
· Discuss which style suggests light, movement or shadow.

	· Learning Focus: Simplifying line drawings into bold pattern templates.
· Teacher Actions:
· Model tracing chosen drawing using bold outlines suitable for pattern transfer.
· Demonstrate applying PVA / glue lines slowly and evenly to create batik-style relief.
· Guide pupils to map out repeated elements before applying glue.
· Leave to dry and prompt discussion: “Which shapes will stand out once painted?”


	Stepping Stones 4
	· Learning Focus: Selecting and arranging materials with balance, focal point and proportion in mind.
· Teacher Actions:
· Show Beatriz Milhazes collages and identify focal points and space usage.
· Demonstrate tearing, cutting and layering wrappers to form compositions.
· Ask pupils to make multiple layout attempts before gluing.
· Prompt decision-making: “Is your focal point clear? Is one side too heavy?”

	· Learning Focus: Arranging objects and planning placement before painting.
· Teacher Actions:
· Show different still life paintings and ask: “What was placed closest? What was darkest? Why?”
· Demonstrate drawing a rough plan, focusing on relative size and placement rather than detail.
· Encourage pupils to shift objects or crop closely before finalising.
· Prompt reflection: “Where should the lightest part be? Where will my darkest shadow go?”

	· Learning Focus: Exploring symmetry and repetition using cut and rotated motifs.
· Teacher Actions:
· Demonstrate cutting or tearing shapes from previous drawings or coloured sheets.
· Model rotating and mirroring shapes to create balanced patterns.
· Ask pupils to test multiple arrangements before sticking.
· Question decisively: “Does your pattern feel even? Is it too busy in one area?”


	Stepping Stones 5

	· Learning Focus: Translating a collage into a refined drawing using proportion, shading and texture.
· Teacher Actions:
· Demonstrate light sketching first to adjust sizes before committing.
· Model adding marks for texture before applying shading for tone.
· Encourage pupils to compare their drawing directly to their collage for accuracy.
· Lead reflection: “Where did you refine? Where did tone improve your drawing?”

	· Learning Focus: Applying tone, technique and composition in a finished artwork.
· Teacher Actions:
· Recap success criteria: clear light source, smooth blending, visible shadows.
· Model working from background to foreground, building layers gradually.
· Circulate and prompt decision-making rather than correcting directly.
· End with paired critique: “What works well about the light? What could be stronger?”



	· Learning Focus: Scaling designs and thinking about real-world application.
· Teacher Actions:
· Show fabric or product examples and ask: “Where could your pattern be used? Cushion? Wallpaper? Clothing?”
· Support pupils in repeating their motif across a larger sheet or digital mockup.
· Lead peer critique using prompts such as “Where does your eye go first?”
· Facilitate reflection: “Would you change the scale if this was for a curtain / notebook / bag?”


	SEND Adaptations
	· Provide scaffolds rather than simplified alternatives by offering tracing frames, proportion grids or partially drawn outlines so pupils can focus on tone and texture without being hindered by layout difficulties.

· Reduce cognitive load by chunking drawing processes into visual steps — outline → proportion check → texture → tone — enabling pupils to work sequentially rather than juggling multiple artistic decisions simultaneously.

· Embed explicit strategy modelling, narrating decisions aloud (“I'm pressing harder here to show shadow — now lighter because this area catches the light”) so pupils internalise tonal reasoning rather than copying blindly.

· Use structured partner talk roles such as “observer and drawer” or “texture spotter and tone builder”, allowing pupils to verbalise artistic choices, reinforcing metacognition through low-stress collaboration.

· Offer adaptive tools and grip supports such as thicker pencils, ballpoint pens or sponge grips so that fine-motor challenges do not limit access to skills such as layering or shading.

· Encourage successive approximation by allowing pupils to test tone gradients or texture marks on scrap strips before applying them to final work, framing experimentation as strategic planning rather than correction.

· Support reflection with sentence stems such as “I made this part darker because…” or “I changed this proportion so it…”, enabling pupils to articulate intent even when extended writing is difficult.

	· Provide scaffolds rather than reduced tasks by offering pre-drawn 3D shapes or proportional outlines so pupils can focus their cognitive effort on applying tone rather than wrestling with construction.

· Reduce cognitive load by modelling painting in explicit, repeatable stages — identify light source → block in shadow → blend to mid-tone → add highlight — allowing pupils to internalise a process rather than improvise under pressure.

· Use dual coding through visual shading ladders, annotated tone maps or spotlight arrows to externalise where light and shadow belong, decreasing reliance on recall or spatial inference.

· Offer adaptive tool variation such as sponge dabbers, wide brushes or finger blending for pupils with fine motor challenges, ensuring access to tonal blending without requiring high precision control.

· Encourage structured peer modelling through roles like “light spotter” and “shadow painter”, allowing verbal rehearsal of metacognitive language (e.g. “It’s darker underneath because…”) before attempting independently.

· Embed metacognitive reflection through sentence stems such as “I made this side darker because…” or “This texture works best for…”, helping pupils justify artistic intention rather than merely describe outcomes.

· Enable safe risk-taking by allowing practice strips or mirrored tests before applying paint to final pieces, reinforcing that refinement is a strategic stage, not a sign of failure.

	· Provide scaffolds instead of simplified alternatives by offering partial motif templates, tracing overlays or pre-divided grids so pupils can focus on pattern development rather than image copying.

· Reduce cognitive load by breaking each creative sequence into clear, modelled phases — observe → draw → simplify → repeat → apply — ensuring pupils understand process flow before attempting independent creation.

· Embed explicit strategy instruction by narrating artistic decisions aloud (e.g. “I’m choosing to repeat this shape because it has a strong outline”), helping pupils internalise design reasoning rather than following instructions passively.

· Encourage structured peer dialogue with roles like “pattern tester” and “balance checker”, enabling pupils to verbalise what is working visually before finalising arrangements.

· Offer adaptive materials and tools such as thicker markers, sponges, stencils or pre-cut shapes for pupils with fine-motor challenges, ensuring they access creative thinking without being limited by control.

· Support metacognitive reflection through sentence starters such as “I repeated this shape because…” or “It looks better when…”, allowing pupils to explain intention using minimally scaffolded language.

· Promote risk-taking through rehearsal, encouraging pupils to test arrangements without sticking first, reframing iteration as professional design thinking rather than correction.
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	Year 5/6 – Cycle B – Sticky Knowledge Summary (What the children are expected to know by the end of each year)

	Unit 1: Expressing Ideas
	Unit 2: Artists Study
	Unit 3: Photo opportunity

	Year 5
Theoretical Knowledge
· Knows that artists use visual elements (colour, shape, texture, composition) to communicate ideas or emotions.
· Knows that symbolism can be used to represent thoughts, beliefs or experiences without using words.
· Knows that different art styles (abstract, realistic, surreal) can express ideas in different ways.
Practical Knowledge
· Can select colours, marks or materials deliberately to represent a feeling or concept.
· Can plan and develop an artwork based on a theme, memory or message.
· Can combine media to enhance expression (e.g. drawing + paint + text).
Disciplinary Knowledge
· Can explain the intention behind their creative choices.
· Can reflect on whether their artwork communicates their idea clearly to others.

	Year 5
Theoretical Knowledge
· Knows that artists have distinctive styles influenced by time, culture or personal experience.
· Knows that analysing an artwork involves looking at materials, techniques, subject and intention.
· Knows that imitation can help artists understand and develop their own style.
Practical Knowledge
· Can recreate or respond to an element of an artist’s style (e.g. pattern, palette, mark-making).
· Can experiment with materials used by the chosen artist.
· Can annotate or describe observed features accurately.
Disciplinary Knowledge
· Can express opinions about an artist’s work with reasons.
· Can identify similarities and differences between two artists’ approaches.

	Year 5
Theoretical Knowledge
· Knows that photography is a form of art based on framing, lighting and perspective.
· Knows that composition techniques (e.g. rule of thirds, leading lines) affect how an image is viewed.
· Knows that photographs can be edited or combined to change mood or meaning.
Practical Knowledge
· Can take photographs with attention to angle and focus.
· Can use cropping or simple editing to enhance an image.
· Can combine photos with drawing, collage or text to create mixed-media work.
Disciplinary Knowledge
· Can explain why a particular photo is effective or interesting.
· Can reflect on how editing or presentation changes the impact of a photograph.


	Year 6
Theoretical Knowledge
· Knows that artists often respond to social, cultural or personal issues through their work.
· Knows that composition, contrast and scale can be manipulated to emphasise meaning.
· Knows that conceptual art prioritises idea over appearance.
Practical Knowledge
· Can refine an initial idea through sketching, experimenting or annotating.
· Can use exaggeration or distortion deliberately to enhance impact.
· Can revise and adapt work based on feedback to improve clarity of message.
Disciplinary Knowledge
· Can evaluate how successfully an artwork communicates its idea or theme.
· Can compare the effectiveness of different expressive approaches used by artists.

	Year 6
Theoretical Knowledge
· Knows that artists can influence one another across time and movements.
· Knows that context (e.g. historical events, personal beliefs) informs artistic choices.
· Knows that artists can challenge conventions or provoke discussion.
Practical Knowledge
· Can combine elements from different artist styles to create a hybrid piece.
· Can plan and produce a personal artwork inspired by a chosen artist.
· Can refine accuracy or expression through repeated observation.
Disciplinary Knowledge
· Can evaluate their own work in relation to the artist(s) studied.
· Can suggest how studying one artist might influence future creative decisions.

	Year 6
Theoretical Knowledge
· Knows that photography can document reality or construct fiction.
· Knows that digital manipulation can alter perception or create narrative.
· Knows that photographers use contrast, texture and colour intentionally.
Practical Knowledge
· Can plan and stage a photograph with controlled lighting, placement or expression.
· Can use layering, montage or digital tools to transform imagery.
· Can produce a series of related images based on a theme.
Disciplinary Knowledge
· Can evaluate the emotional or narrative effect of their photographic choices.
· Can compare photography with other art forms and justify preferences.








	Cycle B
Y5/6
	Drawing 
Expressing ideas

	Mixed Media 
Artists Study
This unit offers a choice of artists
	Sculpture and 3D 
Photo opportunity

	Key Vocab
	Street Art & Message Language
graffiti · mural · slogan · symbol · impact · message · protest · bold
Perspective & Scale
vanishing point · horizon line · perspective · grid · enlarge · depth
Tools & Techniques
marker · brush pen · spray effect · layer · outline · fill
Evaluation Language
contrast · dominance · focus · audience · intention · clarity

	Emotion & Expression
calm · tension · sorrow · chaos · joy · hush · rage
Symbolism & Meaning
motif · metaphor · represent · message · icon · signal
Mark-Making Techniques
smear · stipple · scratch · blend · scrape · wash
Composition & Reflection
focus · balance · contrast · impact · intention · clarity

	

	Stepping Stones 1

	· Learning Focus: Understanding street art as a form of communication with purpose and audience.
· Teacher Actions:
· Show examples of street art and ask: “What message is this trying to send? Who is it speaking to?”
· Facilitate discussion on positive vs negative perceptions of graffiti.
· Ask pupils to annotate artwork with emotion words, message words and visual features.
· Challenge pupils to choose a personal or social message they might communicate through art.

	· Learning Focus: Identifying how artists communicate feelings through colour, pose and expression. (Hockney)
Teacher Actions:
· Display selected artworks and ask: “How does this image feel? What makes you think that?”
· Model thinking aloud while annotating emotional clues (e.g. slumped shoulders → sadness).
· Provide pupils with emotion word banks to support interpretation.
· Encourage verbal justification: “I think it’s peaceful because…”

Or

· Learning Focus: Interpreting visual symbols and understanding hidden messages. (Brackenburg)
Teacher Actions:
· Show paintings containing symbolic or metaphorical objects.
· Ask: “What might the broken chain / stormy sky / bird represent?”
· Model linking symbol → meaning using sentence frames.
· Encourage pupils to collect symbols they might use later in their own artwork.

	· Learning Focus: Using cutting, layering and composition to communicate ideas visually.
· Teacher Actions:
· Show examples of photomontage artists (e.g. Hannah Höch, Peter Kennard) and ask: “What message are they trying to send?”
· Model selecting images with purpose rather than randomly cutting.
· Demonstrate layering foreground vs background to create emphasis.
· Ask pupils to explain their choices using prompts such as “I put this here because…”


	Stepping Stones 2

	· Learning Focus: Using vanishing points and perspective lines to create depth in urban drawing.
· Teacher Actions:
· Demonstrate drawing a horizon line and vanishing point, modelling how all lines converge back.
· Guide pupils step-by-step through building a street or alleyway scene using perspective rules.
· Encourage pupils to personalise their setting with posters, signs or boarded walls.
· Prompt reflection: “How does perspective make it feel more real or powerful?”

	· Learning Focus: Developing critical thinking through comparison and evidence-based preferences.
Teacher Actions:
· Present two contrasting artworks side by side.
· Model using compare and justify stems — “This one feels calmer because…”
· Provide structured debate: “Team A argue for Painting 1, Team B defend Painting 2.”
· Prompt reflection on mood, colour, message and impact.

	· Learning Focus: Capturing close-up details to reframe how everyday objects are seen.
· Teacher Actions:
· Demonstrate using zoom/focus to capture abstract shapes within real objects.
· Ask: “Does this close-up still look like what it is? Or something new?”
· Guide pupils to collect 5–10 macro shots based on a theme (rough / smooth / shiny).
· Facilitate discussion: “Which image would make the best art print? Why?”


	Stepping Stones 3

	· Learning Focus: Enlarging artwork accurately using a grid transfer technique.
· Teacher Actions:
· Model drawing a simple image in small grid sections, then transferring each square to a larger scale.
· Emphasise slow observation rather than guessing.
· Support pupils in enlarging their chosen motif or message symbol ready for mural placement.
· Encourage experimentation: “Does it look more powerful when enlarged?”

	· Learning Focus: Deepening empathy by physically stepping into the artwork.
Teacher Actions:
· Invite pupils to freeze-frame poses from chosen artworks.
· Use hot-seating questions: “What are you thinking? What happened just before this moment?”
· Encourage vocabulary development through spoken rehearsal.
· Prompt reflection: “Did acting it help you understand the painting differently?”

	· Learning Focus: Combining photos with digital text and layout to express identity or mood.
· Teacher Actions:
· Show examples of album covers / posters and discuss how image, text and colour work together.
· Model placement, framing and font choices, narrating why each decision is made.
· Encourage pupils to test multiple layouts before committing.
· Gather feedback through quick peer vote: “Which version feels strongest? Why?”


	Stepping Stones 4
	· Learning Focus: Designing a bold, high-impact composition with clear visual intention.
· Teacher Actions:
· Demonstrate combining perspective background + enlarged motif + slogan or statement.
· Support pupils to experiment with placement using tracing, collage or digital overlays.
· Encourage them to consider scale, colour dominance and clarity of message.
· Lead peer critique: “What do you notice first? What do you think it’s trying to say?”

	· Learning Focus: Responding abstractly to emotions using unrestricted mark-making.
Teacher Actions:
· Demonstrate brush strokes, scraping, dabbing, smearing to show anger, calm, fear, excitement.
· Ask pupils to create multiple emotion tiles rather than one controlled piece.
· Encourage experimentation without correction.
· Facilitate partner talk: “Which one captures ‘tension’? Why?”

Or

· Learning Focus: Developing control by selecting and applying techniques deliberately.
Teacher Actions:
· Ask pupils to choose one emotion to refine further.
· Model layering slow vs fast strokes, thick vs thin marks to develop complexity.
· Encourage decision-making with prompts: “What needs exaggerating? What should be softer?”
· Support pupils to title their piece with the intended feeling.

	· Learning Focus: Recreating composition and character through pose, costume and camera angle.
· Teacher Actions:
· Display original paintings beside staged recreations and ask: “What choices did they keep the same?”
· Support pupils in assigning roles (photographer / subject / director) and planning setup.
· Provide props or simple fabric backdrops to support success.
· Encourage reflection: “How accurate was your recreation? What did you choose to change?”


	Stepping Stones 5

	· Learning Focus: Applying composition, scale and message with confident mark-making.
· Teacher Actions:
· Provide brush pens, markers or paint depending on chosen medium, modelling bold strokes and layering.
· Encourage pupils to use colour intentionally rather than decorating randomly.
· Circulate with questioning rather than correction: “What do you want to stand out more?”
· Lead final gallery walk and invite verbal reflection on message clarity and visual strength.

	· Learning Focus: Planning a composition that communicates a clear message.
Teacher Actions:
· Encourage pupils to combine a chosen emotion with a symbolic object or motif.
· Provide thumbnail layout boxes to test placement and strength of message.
· Ask: “Where will the viewer look first? Is your message clear without words?”
· Support refinement before final commitment.

Possible optional continuation
· Learning Focus: Producing a resolved piece with intentional emotional impact.
Teacher Actions:
· Recap success criteria: emotion clarity, symbolic meaning, controlled technique.
· Model layered application — background emotion, foreground symbol/figure, final highlights.
· Circulate with probing questions rather than corrections.
· Lead a gallery walk using reflection stems: “I felt… when I saw…” / “This part stood out because…”


	· Learning Focus: Applying observation and proportion to turn photo reference into refined artwork.
· Teacher Actions:
· Demonstrate grid transfer method or freehand blocking of main shapes.
· Emphasise light vs shadow rather than outline tracing.
· Circulate with probing questions rather than corrections: “Where is the light hitting? What needs darkening?”
· End with short self-evaluation: “What part feels realistic? What could I refine further?”


	SEND Adaptations
	· Provide scaffolds instead of simplified alternatives by offering pre-drawn perspective grids, vanishing point overlays or partially sectioned murals so pupils can focus on message and style rather than becoming stuck at structural hurdles.

· Reduce cognitive load by breaking the mural process into clearly modelled layers — background → structure → message symbol → slogan — allowing pupils to build confidence through incremental success rather than facing a blank canvas.

· Embed explicit metacognitive modelling by verbalising artistic decision-making aloud (“I’m placing the message higher so it hits you first — I’m enlarging this part to show importance”), showing pupils how visual hierarchy is intentional, not accidental.

· Use structured peer critique roles such as “message reader”, “impact checker” or “colour advisor”, enabling pupils to receive feedback through clear lenses rather than vague comments.

· Offer adaptive access to scale transfer through grid enlarging, tracing paper overlays or projected templates, allowing pupils with fine motor or working memory challenges to engage in powerful image-making without overwhelming accuracy demands.

· Provide choice of expressive tools — wide-tip markers, sponge brushes, tape stencils — so pupils who struggle with precision can work boldly without frustration.

· Encourage self-efficacy through rehearsal, allowing test panels or digital mockups so pupils experience success in small format before committing to full scale, framing refinement as strategy rather than error.

	· Provide scaffolds rather than simplified tasks by offering emotion vocabulary mats, symbol suggestion cards and sentence stems so pupils can articulate interpretations even when language recall is difficult.

· Reduce cognitive load by separating emotional interpretation, symbolic reasoning and compositional planning into distinct stages, rather than asking pupils to think about everything simultaneously.

· Embed explicit metacognitive modelling by narrating artistic decision-making aloud (“I’m choosing jagged lines here because this emotion feels sharp”), enabling pupils to internalise reasoning rather than imitate outcomes.

· Use structured collaboration roles such as “mood detective”, “symbol interpreter” or “contrast spotter” so peer discussion remains purposeful and accessible to all.

· Offer adaptive materials and mark-making tools (wide brushes, rollers, card scrapers, sponge dabbers) so pupils with fine-motor challenges can express intensity and subtlety without control limitations.

· Encourage safe experimentation by using small test tiles and scrap layers before committing to a final piece, reframing ‘mistakes’ as professional rehearsals.

· Support reflection using spoken or guided stems such as “I chose this texture because…” or “This part feels strongest…”, allowing success to be evaluated through reasoning, not perfection.

	· Provide scaffolds rather than simplified tasks by offering pre-cut image starters, composition templates or grid overlays so pupils can focus on message-making and proportion rather than being overwhelmed by technical execution.

· Reduce cognitive load by breaking creative sequences into decision stages — idea → select → arrange → refine — narrating each phase explicitly so pupils are not expected to improvise without strategy.

· Embed metacognitive dialogue by modelling verbal thought processes aloud (“I’m placing this in the corner so it feels like it’s sneaking in… I’m darkening here to make the face turn”) to help pupils internalise artistic thinking rather than copying outcomes.

· Use structured collaboration through purposeful roles such as director, photographer, stylist or reflector so each pupil contributes meaningfully even when confidence varies.

· Offer tool and access variation — such as digital collage apps, magazine cuttings, tracing layers or photo-editing presets — so pupils with fine-motor or planning difficulties can still design with impact.
· Encourage low-stakes rehearsal by allowing pupils to test layouts digitally or assemble temporary mock-ups before final commitment, framing iteration as professional refinement rather than correction.

· Support reflection using sentence stems such as “I chose this angle because…”, “This feels powerful because…” so evaluative thinking is spoken fluently without over-reliance on extended writing.
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